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SINGSONG
K–Gr. 4 School Concert

DATES
Feb. 6, 2024 - 10:30am
Feb. 6, 2024 - 12:30pm
Feb. 7, 2024 - 10:30am
Feb. 8, 2024 - 10:30am

PERFORMERS
Daniel Bartholomew-Poyser
conductor & host

Midori Marsh
soprano

Todd Jang
baritone

Yelin Youn
flute

DESCRIPTION
Experience different styles 
of singing from around 
the world. SingSong will 
transport you across our 
planet to hear a diverse range 
of songs, both old and new. 
Just don’t forget to bring 
your singing voice–you’ll 
need it for your debut with 
the TSO!

DURATION
This concert lasts 
approximately 55 minutes 
with no intermission.

WHAT TO EXPECT
Imagine singing with the 
Toronto Symphony Orchestra 
and 2,000 school children, 
and you'll have a good idea 
of what SingSong will be like! 

Many of the songs will be 
performed by soloists, but 
the audience is invited to sing 
with them. You are welcome 
to sing just the chorus, or the 
whole song if you know it! 
During the concert, lyrics will 
be displayed on the screen 
to help you sing-along. 
For the best experience, 
we recommend that you 
practise singing the choruses 
with your students ahead of 
time. Everyone should come 
expecting to sing! 

 

CONCERT OVERVIEW
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PROGRAM*

Lavallé
“O Canada”
[Audience sing-along]

Bizet
"Les Toréadors" 
from Carmen Suite No. 1
[Audience sing-along]

Kristen Anderson-Lopez 
& Robert Lopez/arr. Larry 
Moore
“Let It Go” 
from Frozen
[Audience sing-along]

Mozart
Queen of the Night aria
from The Magic Flute

Ibert
Flute Concerto, Mvt. I

Cash/arr. Daniel 
Bartholomew-Poyser
“Ring of Fire”
[Audience sing-along]

Chen Ge Xin/arr. Che-Yi Lee
“Gong Xi Gong Xi”
[Audience sing-along]

Reena Esmail
“Ram Tori Maya”
[Audience sing-along]

Sugarhill Gang/arr. Daniel 
Bartholomew-Poyser
“Rapper's Delight”

Beethoven
"Ode to Joy" from 
Symphony No. 9
[Audience sing-along]

Puccini
Intermezzo from Manon 
Lescaut

Cohen/arr. Claude Lapalme
“Hallelujah”
[Audience sing-along]

Beyoncé/arr. Daniel 
Bartholomew-Poyser
"Love on Top"
[Audience sing-along]

*Subject to change

CO
NC

ER
T 

OV
ER

VI
EW



YOUR NAME: _____________________
DATE:  _____________________

NAME OF PIECE: _____________________________
COMPOSER:  _____________________________

1) What kind of instruments do you hear?  

 
2) How does listening to this piece make you feel? Does the
music remind you of anything?

 
3) What two words would you use to describe this piece of
music? 

 
4) Did you like this piece of music? Would you recommend
it to a friend? Why or why not?

LISTENING JOURNAL
LISTENING JOURNAL
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PERFORMERSPERFORMERS
PERFORMERS
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PERFORMERS
A MESSAGE FROM THE CONDUCTOR
DANIEL BARTHOLOMEW-POYSER

Singing songs is something people do all over the world, 
no matter the culture, no matter the country. Whether it's 
country, rock, broadway, rap, opera, or something totally 
different, we all have a musical style that we love. During 
SingSong you will sing songs from different styles, different 
traditions, and different languages, all the while enjoying the 
exciting sounds of your Toronto Symphony Orchestra! But 
that's not all! Incredible soloists will round out the show, 
guiding you through the songs and thrilling you with their 
solo performances. Prepare to sing and be surprised! See 
you at SingSong!

Daniel Bartholomew-Poyser
Barrett Principal Education Conductor 
& Community Ambassador

PERFORMERS
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Artistic Leadership
Gustavo Gimeno
MUSIC DIRECTOR

Sir Andrew Davis
CONDUCTOR LAUREATE

Peter Oundjian
CONDUCTOR EMERITUS
Generously Supported by 
Robert and Ann Corcoran

Steven Reineke
PRINCIPAL POPS
CONDUCTOR

Daniel Bartholomew-
Poyser
BARRETT PRINCIPAL
EDUCATION 
CONDUCTOR 
& COMMUNITY
AMBASSADOR

Trevor Wilson
RBC RESIDENT
CONDUCTOR

Simon Rivard
TSYO CONDUCTOR
Generously Supported by 
the Toronto Symphony 
Volunteer Committee

Emilie LeBel
COMPOSER ADVISOR

Alison Yun-Fei Jiang
RBC AFFILIATE
COMPOSER

Violins
Jonathan Crow
CONCERTMASTER
Tom Beck
Concertmaster Chair
Yolanda Bruno
ASSOCIATE
CONCERTMASTER
Clare Semes
ASSOCIATE
CONCERTMASTER
Marc-André Savoie
ASSISTANT
CONCERTMASTER
Eri Kosaka
PRINCIPAL,
SECOND VIOLIN
Kun Yan
ASSOCIATE PRINCIPAL,
SECOND VIOLIN
Luri Lee
ASSISTANT PRINCIPAL,
SECOND VIOLIN
Atis Bankas
Christina (Jung Yun) Choi
Sydney Chun*
Amanda Goodburn
Bridget Hunt
Amalia Joanou-Canzoneri
Ah Young Kim
Shane Kim*
Leslie Dawn Knowles
Douglas Kwon
Paul Meyer
Sergei Nikonov
Semyon Pertsovsky
Peter Seminovs
Mark Skazinetsky
Jennifer Thompson
Angelique Toews
James Wallenberg
Virginia Chen Wells
Etsuko Kimura+
ASSISTANT
CONCERTMASTER

Violas
Rémi Pelletier
ACTING PRINCIPAL
Theresa Rudolph
ACTING ASSOCIATE 
PRINCIPAL
Ashley Vandiver
ACTING ASSISTANT 
PRINCIPAL
Ivan Ivanovich*
Gary Labovitz
Diane Leung
Mary Carol Nugent
Christopher Redfield

Cellos
Joseph Johnson
PRINCIPAL
Principal Cello Chair
Supported by
Dr. Armand Hammer
Emmanuelle Beaulieu
     Bergeron
ASSOCIATE PRINCIPAL
Winona Zelenka
ASSISTANT PRINCIPAL
Alastair Eng*
Igor Gefter
Roberta Janzen
Song Hee Lee
Oleksander Mycyk
Lucia Ticho

Double Basses
Jeffrey Beecher
PRINCIPAL
Michael Chiarello
ASSOCIATE PRINCIPAL
Theodore Chan+
Jesse Dale
Timothy Dawson
Christopher Laven
Mark Lillie
David Longenecker*

TORONTO SYMPHONY ORCHESTRA
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Flutes
Kelly Zimba Lukić
PRINCIPAL
Toronto Symphony
Volunteer Committee
Principal Flute Chair
Julie Ranti
ASSOCIATE PRINCIPAL
Leonie Wall
Camille Watts

Piccolo
Camille Watts

Oboes
Sarah Jeffrey*
PRINCIPAL
Cathy & Liddy Beck 
Principal Oboe Chair
Alex Liedtke
ASSOCIATE PRINCIPAL
Cary Ebli
Hugo Lee*+

English Horn
Cary Ebli

Clarinets
Eric Abramovitz
PRINCIPAL
Sheryl L. & David W.
Kerr Principal Clarinet
Chair
Miles Haskins
ACTING ASSOCIATE 
PRINCIPAL
Joseph Orlowski

Bass Clarinet
Miles Haskins

Bassoons
Michael Sweeney
PRINCIPAL
Samuel Banks
Fraser Jackson

Contrabassoon
Fraser Jackson

Horns
Neil Deland
PRINCIPAL
Christopher Gongos
ASSOCIATE PRINCIPAL
Audrey Good
Nicholas Hartman
Gabriel Radford*

Trumpets
Andrew McCandless+
PRINCIPAL
Toronto Symphony
Volunteer Committee
Principal Trumpet Chair
Steven Woomert*
ASSOCIATE PRINCIPAL
Renata Cardoso
James Gardiner*

Trombones
Gordon Wolfe
PRINCIPAL
Vanessa Fralick*
SECOND/ASSOCIATE 
PRINCIPAL

Bass Trombone
Jeffrey Hall+

Tuba
Mark Tetreault
PRINCIPAL

Timpani
David Kent
PRINCIPAL
Joseph Kelly
ASSISTANT PRINCIPAL

Percussion
Charles Settle
PRINCIPAL
Joseph Kelly

Harp
Heidi Elise Bearcroft+
PRINCIPAL

Librarian
Christopher Reiche 
Boucher
PRINCIPAL
Andrew Harper
Sandra Pearson
SUBSTITUTE LIBRARIANS

Personnel Manager
David Kent

___________________________

+On leave
*Toronto Symphony 
Youth Orchestra alumni

PERFORMERS
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MIDORI MARSH
SOPRANO

Hi! My name is Midori Marsh and I’m a soprano which means 
I sing a lot of high notes very loudly! I’m from Cleveland, 
Ohio, but now I live in Toronto. Some of my favourite things 
to do here are hang out with friends, see cool shows and go 
on walks with my roommate, Chester the dog (I also have 
two human roommates). I am an opera singer, so I get to 
travel, play dress up and sing songs in different languages as 
my job. It’s the best. I like watching anime, eating spicy food 
and writing stories.
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TODD JANG
BARITONE

Todd was born in Liverpool, England which is why he talks 
funny sometimes. His Mum is Chinese and his dad is English. 
He went to school for opera to learn how to sing loud with big 
orchestras like the one you see today! When he's not singing 
he works in his own cafe and he bakes delicious pastries to sell 
to people with their coffee. He likes cooking, eating, dancing 
to loud music, and travelling to new places. His favourite food 
is noodle soup. Cats make him sneeze a lot!

PERFORMERS
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YELIN YOUN
FLUTE

Hi! I’m Yelin and I was born in Korea and grew up in Toronto. 
I play the flute and love making music with my friends at the 
Toronto Symphony Youth Orchestra! This summer, I travelled 
all over Canada’s East Coast, visiting places like Prince 
Edward Island, New Brunswick and Nova Scotia with the 
National Youth Orchestra of Canada. My dream is to play in 
a professional orchestra like the TSO one day! My favourite 
thing to do when I’m not playing the flute is spending time 
with my dogs Rosie and Jadu.

PE
RF

OR
ME

RS



- 15 -

...AND YOU!
K-GR. 4 SINGERS

Every performance of SingSong will be unique. The School 
Concert you attend will feature a one-of-a-kind audience of 
talented young singers from across the GTA!

PERFORMERS
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LAVALLÉE
Born in Quebec in 
1842, Calixa Lavallée 
was regarded as 
one of Canada’s 
first professional 
musicians—that 
means that writing 
music was his 
only job! He is 
most known for 
composing Canada's 
national anthem.
He grew up in a 
family of a and played the piano, violin, organ, and cornet, 
taking lessons with his father. In 1853, Montreal’s Notre-
Dame Church choir needed an organist at the last minute 
and called on eleven-year-old Lavallée to fill the role. He 
was heavily involved with music education and in 1886 
he was elected president of the Music Teachers' National 
Association.

“O Canada”
From sports gatherings to public schools, "O Canada" can be 
heard nearly everywhere you go. In 1880, exactly 100 years after 
the first performance of "O Canada", it was officially deemed the 
national anthem. The French lyrics have stayed the same since its 
premiere, but in 2018 the English lyrics were changed from “in all 
thy sons command” to “in all of us command.”

Did you know? On Canada's 150th birthday in 2017, the TSO 
released 12 recordings of the anthem, including versions in Cree, 
Punjabi, and American Sign Language! You can watch them on 
the TSO's Canada Mosaic webpage.

PROGRAM
 NOTES

https://canadamosaic.tso.ca/anthem/
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BIZET
Georges Bizet was a 
French composer 
born in 1838 in 
Paris, France. 
You might not 
immediately 
recognize his 
name but you 
will absolutely 
recognize his 
music right when 
you hear the first 
cymbal crash! Bizet 
began studying at the Paris Conservatoire at the age of 
nine, learning from famous French opera composers. 
By writing an opera that went against the audience’s 
expectations, he is said to have spearheaded a new style 
of operatic writing called verismo, or realism (in Italian).

"Les Toréadors" from Carmen Suite No. 1
Did you know that not everyone liked Carmen (the opera that 
"Les Toréadors" is from) when it was first performed? Many 
complained because the opera depicted the lives of people who 
weren’t in the upper class. "Les Toréadors" can be found in the 
second act and is sung by Escamillo, a matador (bullfighter) who 
is telling everyone about his recent corrida (bullfighting) victory, 
conveyed by the piece’s energetic nature. Carmen has now 
become one of the most recognizable pieces in our society for 
the same reasons why it was originally rejected.



Chorus:
Toréador, en garde,
Toréador! Toréador!
Et songe bien, oui, 
songe en combattant
Qu'un oeil noir te regarde,
Et que l'amour t'attend,
Toréador, 
l'amour, l'amour t'attend!

Translation:
Toreador, on guard! 
Toreador! Toreador!
And, as you fight just think 
that from above
Dark eyes send their regard
With promises of loves, 
Toreador,
With promises of love

"LES TORÉADORS"
   Georges Bizet
SING-ALONG LYRICS

The song will be sung in French at the concert, but you may choose 
to sing the chorus in French or English. For a comprehensive guide on 
how to sing this song, please visit our friends at Carnegie Hall:
https://www.carnegiehall.org/Education/Programs/Link-Up/National-
Program/The-Orchestra-Moves/Toreador

https://www.carnegiehall.org/Education/Programs/Link-Up/National-Program/The-Orchestra-Moves/Toreador
https://www.carnegiehall.org/Education/Programs/Link-Up/National-Program/The-Orchestra-Moves/Toreador
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KRISTEN
ANDERSON-LOPEZ 
& ROBERT 
LOPEZ
Kristen Anderson-
Lopez and Robert 
Lopez first met in 
1999, at a Musical 
Theatre Workshop 
that would become 
the birthplace of many Broadway hits (such as Shrek, Beauty 
and the Beast, and The Little Mermaid), so it’s no surprise 
that this iconic duo would go on to create Frozen. They later 
co-wrote songs featured in Frozen II and Coco. Today, they 
reside in Brooklyn, New York with their two daughters Katie 
and Annie (who both had speaking roles in Frozen)!

“Let It Go” from Frozen
True or False: This song from the biggest animated movie of all 
time is so catchy that the director has jokingly apologised for it 
constantly being on repeat.

It’s TRUE and the song is "Let It Go" from Disney’s 2013 animated 
film, Frozen. Anderson-Lopez & Lopez wrote the power ballad in 
a day, after inspiration struck while going on a walk. Co-directors 
Jennifer Lee and Chris Buck loved how Elsa’s inner thoughts 
were portrayed through the lyrics and it even influenced them to 
rewrite Elsa as a protagonist!



PROGRAM
 NOTES

MOZART
Wolfgang Amadeus 
Mozart was born in 
1756 in Austria and, 
at the age of 11, 
his family toured 
around Europe, 
visiting cities such 
as Munich, Paris, 
and London. As a 
composer, Mozart 
was known to 
prank the musicians 
who would be 
performing his pieces. Opera singer Adriana Ferrarese del 
Bene was famous for moving her head while she sang 
high or low notes, so Mozart wrote a passage with wide 
leaps, making her head “bob like a chicken.” Listen to 
Queen of the Night aria and try to guess if Mozart wanted 
to prank someone or really respected their skills!

Queen of the Night aria from The Magic Flute
The Queen of the Night aria can be found in the second Act 
Mozart’s opera The Magic Flute. This opera premiered in 
1791 and tells the story of Prince Tamino and the birdcatcher 
Papageno as they embark on a journey to rescue Princess 
Pamina. During this aria, the Queen is asking Pamina to carry out 
a difficult task for her and, if she refuses, theatens to disown her. 
This dispute between mother and daughter is only enhanced by 
the Queen’s vocal acrobatics and dramaticism.
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IBERT
Born in Paris, France 
in 1890, Jacques 
Ibert was a French 
composer who wrote 
operas, ballets, and 
much more. His 
father wanted him to 
pursue business but, 
instead, his mother 
taught him violin 
and piano at the age 
of four. As he grew 
older, he became 
an accomplished composer and wrote music in a variety of 
genres. He would often use humour, satire, and whimsy in 
his music, keeping things casual and lighthearted. Over the 
course of his career, he would write seven operas.

Flute Concerto, Mvt. I
The first movement of Ibert’s flute concerto features a fanatically 
fluttering flute soloist accompanied by a reduced orchestra. 
This technically demanding piece requires the flautist artfully 
switch quickly between playing smooth and lyrical to short and 
detached. As you listen to this performance, think about how the 
orchestra and flute work together to bring this piece to life. Can 
you hear the two passing the melody back and forth? What does 
the orchestra do to help the flute shine through? When does the 
theme in the beginning of the piece return?
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CASH
Johnny Cash was 
born in Arkansas in 
1932 and was raised 
by his parents Carrie 
and Ray, alongside 
six siblings. He 
learned guitar at 
the age of twelve, 
going on to win 
thirteen GRAMMY® 
Awards as well as 
nine Country Music 
Association Awards 
later in life. He worked to raise awareness through his 
music about social issues such as the poor treatment of 
Indigenous populations, African Americans, and much 
more.

“Ring of Fire”
"Ring of Fire" was originally recorded by Anita Carter before 
Johnny Cash released his cover, both in 1963. Cash claims that 
the idea to include trumpets during the introduction came from a 
dream. This was different from his usual style but paired with the 
slightly faster, upbeat tempo. "Ring of Fire" became the biggest 
hit of Johnny Cash’s career. The trumpets start playing on the 
pickup before the first measure, leading the listeners into the 
country groove before Cash’s smooth bass-baritone voice joins 
the mix.
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CHEN GE XIN
Chinese songwriter 
Chen Ge Xin didn’t 
have any professional 
training in music, 
but that didn’t stop 
him from writing 
three or four songs 
a night! Chen’s most 
famous song "Gong 
Xi, Gong Xi" included 
lyrics depicting joyful 
scenes sung in a 
minor (sad) key—
referencing how he was happy about the arrival of a new 
year but sad that a war had occurred.

“Gong Xi Gong Xi”
For those who are familiar with this popular Lunar New Year 
song, this might bring memories of receiving red envelopes 
and large family feasts while every surface is covered with red 
and gold decorations. Similar to other Lunar New Year songs, 
the active cymbals and constant drums are meant to scare 
away demons and represent a lion’s heartbeat respectively. The 
syncopated (offbeat) and descending melody in the chorus 
repeats between verses detailing different new beginnings. 
Celebrate with us as this catchy tune rings us into the new year!



Translation
On every street and lane,
The first thing you say
To everyone you meet 
Is best wishes

Chorus:
Best wishes, best wishes, 
best wishes to you
Best wishes, best wishes,
best wishes to you

Winter is ending 
What great news
The warm spring breeze 
Will wake up the land

(Chorus)

On every street and lane
The first thing you say
To everyone you meet 
Is best wishes

(Chorus)

Text
Mei tiao da jie xiao xiang
Mei ge ren de zui li 
Jian mian di yi ju hua
Jiu shi gong xi, gong xi

Chorus:
Gong xi, gong xi,
gong xi ni ya
Gong xi, gong xi,
gong xi ni

Dong tian yi dao jin tou
Zhen shi hao de xiao xi
Wen nuan de chun feng 
Jiu yao chui xing da di

(Chorus)

Mei tiao da jie xiao xiang
Mei ge ren di zui lee 
Jien mien di yi ju hua
Jiu si gong xi, gong xi

(Chorus)

"GONG XI GONG XI"
   Chen Ge Xin
SING-ALONG LYRICS

For a comprehensive guide on how to sing the chorus, please visit our 
friends at Carnegie Hall:
https://www.carnegiehall.org/Education/Programs/Musical-Explorers/
Digital/Program-Six/Qian-Yi/Lesson-2

https://www.carnegiehall.org/Education/Programs/Musical-Explorers/Digital/Program-Six/Qian-Yi/Lesson-2
https://www.carnegiehall.org/Education/Programs/Musical-Explorers/Digital/Program-Six/Qian-Yi/Lesson-2
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REENA ESMAIL
Hailing from Los 
Angeles, California, 
Reena Esmail is an 
Indian-American 
composer who 
writes orchestral, 
chamber, and 
choral works. She 
has worked with the 
Seattle Symphony, 
Carnegie Hall, 
and the Kennedy 
Center. Her main 
instrument is piano, but she can also play violin, guitar, 
and sing Indian music. She is focused on the relationship 
between Indian and Western classical music, composing 
music weaving together both styles. In Esmail's free 
time, she goes on walks with her dog Rusty in sunny Los 
Angeles, California.

“Ram Tori Maya”
As you sing along with this Hindustani bhajan (devotional song), 
see if you can figure out what the time signature is! Are all the 
beats the same length or are some longer than others? Try to 
clap along and look for patterns in the rhythm!

This song was written to honour Krishna, a deity dancing 
joyfully, taking in everything the world has to offer. Esmail invites 
performers to create as one: “Western string players need not 
have any Hindustani experience, and Hindustani singers need 
not have any Western music experience: you will figure this out 
together.”



"RAM TORI MAYA"
   Reena Esmail
SING-ALONG LYRICS

Translation
(Oh Lord*), these worldly 
distractions are making me 
dance to their tune.

Every day, my mind is so 
restless that I’m not finding 
the time to focus.

And without that focus, 
peace will not come to me.

(Oh Lord*), these worldly 
distractions are making me 
dance to their tune.

* This reference is not literally 
religious, but an exclamation
that aspires to a higher purpose.

Text
Ram tori maya, nach nachave 
Ram tori maya, nach nachave 

Nis din mera manva vyakul 
Nis din mera manva vyakul 

Sumirat sudhi nahi ave 

Ram tori maya, nach nachave

For a comprehensive guide on how to sing this song, please visit our 
friends at Carnegie Hall:
https://www.carnegiehall.org/Education/Programs/Link-Up/National-
Program/The-Orchestra-Sings/Ram-Tori-Maya

https://www.carnegiehall.org/Education/Programs/Link-Up/National-Program/The-Orchestra-Sings/Ram-Tori-Maya
https://www.carnegiehall.org/Education/Programs/Link-Up/National-Program/The-Orchestra-Sings/Ram-Tori-Maya
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SUGARHILL 
GANG
The Sugarhill Gang 
was a hip hop group 
with three members: 
Wonder Mike, Master 
Gee, and Big Bank 
Hank. Based in New 
Jersey, their instant 
hit "Rapper’s Delight" 
is considered one of 
the stepping stones 
contributing to the 
rise of hip hop as a new genre. They got their group name 
from Sugar Hill Records, where producer Sylvia Robinson 
and her husband Joe Robinson had signed them. Prior to 
forming this group, the three rappers had not met before, 
making the fact that they recorded the 15-minute version of 
“Rapper’s Delight” in one take even more remarkable.

“Rapper's Delight”
In an interview with CBS New York (2023), Wonder Mike shares, 
“I always thought that the letter B was percussive. And that's why 
I use it a lot in my raps.” The letter B is a plosive: a type of letter 
that is created by quickly and completely blocking the pathway 
of air as it leaves your body. He uses this technique right at the 
beginning of the rap: “To the bang-bang boogie, say up jump the 
boogie / To the rhythm of the boogie, the beat.” By using plosives 
in clever ways, rappers can add more emphasis and interest to 
certain lines.
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PUCCINI
Born in Italy in 1858, 
Giacomo Puccini was 
an Italian composer 
famous for his 
dramatic operas. 
Coming from a 
family of musicians, 
Puccini became the 
organist at the Lucca 
Cathedral at the age 
of 14. In 1880, he 
began studying at the 
Milan Conservatory, 
learning from Antonia Bazzini and Amilcare Ponchielli, 
graduating in 1883. Puccini’s works include operas such as 
Tosca, La Bohème, and Turandot, which was left incomplete. 
In his lifetime, he composed twelve operas, seven of which 
are staples in opera houses all over the world.

Intermezzo from Manon Lescaut
Manon Lescaut is an opera in four acts, based on a book written 
by Antoine François Prévost, originally published in 1731. The 
story follows the (mis)adventures of two troubled lovers: Manon 
Lescaut and Des Grieux.

The string section starts off this intermezzo with the help of a 
solo cello as it leads us into Act III. An intermezzo is a bridge 
between two sections, connecting Act II to Act III, as Manon is 
aboard a ship to Louisiana, still pining for Des Grieux.

PROGRAM
 NOTES



- 30 -

BEETHOVEN
German composer 
Ludwig van 
Beethoven was born 
in 1770, descended 
from generations 
of musicians, with 
his grandfather 
and father singing 
in choirs. His 
father Johann 
wanted Beethoven 
to be a musical 
child prodigy like 
Mozart, but failed. In his teenage years, he found more 
success as a musician and was offered a chance to study 
with Mozart. The partnership did not last long when 
Beethoven was called to return home due to a family 
emergency. Later in his life, he began to lose his hearing 
but was still able to compose the most significant pieces 
of music of his career.

"Ode to Joy" from Symphony No. 9
"Ode to Joy" was originally written as part of Beethoven’s 
Symphony No. 9, encouraging everyone to come together 
peacefully. Beethoven’s ninth symphony was the first to include 
vocalists alongside the orchestra, a move that was considered 
controversial at the time. Today, "Ode to Joy" is the official 
anthem of the European Union and it doesn’t have lyrics to avoid 
preference over different languages. Pay attention to how the 
rhythm changes ever so slightly when it repeats!

Practice singing "Ode to Joy" using the files on this webpage.
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https://drive.google.com/drive/folders/1uD07ymy1aGFczY3V8xdQOxYd6Jyl8JXj?usp=sharing
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Before becoming a 
legendary Canadian 
singer-songwriter, 
Leonard Norman 
Cohen was first a 
poet and novelist. 
He began learning 
the guitar at the 
age of 13 and 
when he started 
pairing his words to 
music, that’s when 
the magic began. 
In 1984, he released a poetry collection titled Book of 
Mercy and an album titled Various Positions. Spirituality 
and devotion were at the centre of both releases, with 
"Hallelujah" being included on the tracklist. Cohen’s 
impact has been recognized with a GRAMMY® Lifetime 
Achievement Award and he is in the Songwriters’ Hall of 
Fame.

“Hallelujah”
"Hallelujah" was first released in 1984 by Cohen, but it wasn’t until  
later, when other artists covered the song, that its popularity took 
off. Since then, the song has been covered by a variety of artists, 
including Jeff Buckley, k.d. lang, Justin Timberlake, Susan Boyle, 
and Pentatonix. It is also a popular choice amongst contestants 
on shows such as America’s Got Talent, X Factor, and The Voice.
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BEYONCÉ
The Queen Bey is so 
well known all over 
the world that she 
doesn’t even need 
an introduction, but 
here it is!

Born in Houston, 
Texas in 1981, 
Beyoncé Giselle 
Knowles-Carter 
entered a talent 
show when she was 
seven, singing John Lennon’s "Imagine" all the way to first 
place. "No, No, No," was her first taste of recording a major 
hit, released while she was part of  the group Destiny’s Child.

"Love on Top"
Bring the beat in! This catchy R&B song starts off with an 
infectious guitar groove followed by a rumbling bass and smooth 
synth. Beyoncé’s powerhouse vocals shine through as she 
expertly navigates the various key changes, making easy work 
of the higher notes and fast runs. The intensity increases as the 
song progresses with some help from shifting the entire melody 
up higher and Beyoncé embellishing the chorus every time it 
repeats. It’s impossible to stay still as Beyoncé sings her heart 
out!
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SINGING WITH SYMBOLS
K to Gr. 4 — 45 minutes
Written by Serena Neil, OCT

BRIEF DESCRIPTION

Students will be introduced to the 
concept of representing music 
through symbols. As a whole group, 
students will see professional 
representations of music composed 
through symbols, using R. Murray 
Schafer, the Canadian composer, 
as a guide. Students will then learn 
how to use their voices to perform 
how each symbol may sound. In 
small groups (or independently 
if needed), students will be given 
opportunities to create and revise 
their own compositions using 
symbols, eventually performing their 
compositions for (and with) the 
group. 

OVERALL AND SPECIFIC 
CURRICULUM EXPECTATION(S)

C1. Creating and Performing: apply 
the creative process to create and 
perform music for a variety of 
purposes, using the elements and 
techniques of music; 

C2. Reflecting, Responding, and 
Analysing: apply the critical analysis 
process to communicate their 
feelings, ideas, and understandings 
in response to a variety of music and 
musical experiences; 

C3. Exploring Forms and Cultural 
Contexts: demonstrate an 
understanding of a variety of musical 
genres and styles from the past 
and present, and their social and/or 
community contexts.

FUNDAMENTAL CONCEPTS

Elements of Music:
• duration: fast and slow tempi
• pitch: high and low sounds; unison; 
melodic contour; melody maps
• dynamics and other expressive 
controls: loud, soft; gradations 
in volume encountered in music 
listened to, sung, and played; a 
strong sound for a note or beat 
(accent); smooth and detached 
articulation; 
• timbre: vocal quality (e.g., speaking 
voice, singing voice) 
• texture/harmony: single melodic 
line in unison (monophony)

BIG IDEA(S)

Creating and Performing Vocal 
Music Using Symbols

ESSENTIAL QUESTION(S)

1. How can we represent sound 
using symbols?

2. How can we use our voices 
to perform the symbols we have 
created?

LESSON ONE
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CURRICULUM LINKS (optional)

Learning Skills - responsibility, 
organization, collaboration, self-
regulation.

See Extensions for specific ways to 
provide cross-curricular content 
(literacy, drama, math, science, visual 
art).

RESOURCES & MATERIALS

• Divans i Shams i Tabriz - sample 
of visual score by R. Murray 
Schafer

• Epitaph for Moonlight - recording 
and visual score by R. Murray 
Schafer 

• Miniwanka - recording and visual 
score by R. Murray Schafer

• Sun - recording and visual score 
by R. Murray Schafer

• Chart paper
• Colourful markers

SUPPORT MATERIALS

• Ensure learning goals and 
success criteria are displayed 
clearly for students to refer to. 
Can be provided in checklist 
form.

• If evaluating:
 [_] Rubric

 [_] Reflection

TEACHER PREAMBLE

This lesson helps students 
understand that music and singing 
can be represented in many different 
forms. Students do not have to feel 
as though they are great singers in 
order to succeed. The goal here is to 
provide an opportunity for students 
to have fun with their voices, and 
grow to be comfortable vocalizing 
in front of and with the whole group. 
This lesson may take more than 
one scheduled class to complete, 
especially if you decide to turn it 
into an evaluation opportunity with a 
rubric and reflection.

LEARNING GOAL(S)

• We will learn about different ways 
to represent music

• We will create our own songs 
using symbols

SUCCESS CRITERIA

• I can create symbols to represent 
sound

• I can work with my group to 
create a composition using 
symbols

• I can perform my composition 
using my voice 

• I can reflect on my musical 
choices and come up with next 
steps

LE
SS
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https://omeka.uottawa.ca/schafer360/items/show/30
https://omeka.uottawa.ca/schafer360/items/show/30
https://omeka.uottawa.ca/schafer360/items/show/30
https://www.youtube.com/watch?v=dzUXzu7JYFc
https://www.youtube.com/watch?v=dzUXzu7JYFc
https://www.youtube.com/watch?v=dzUXzu7JYFc
https://www.youtube.com/watch?v=ViBbRM3gFnI
https://www.youtube.com/watch?v=ViBbRM3gFnI
https://www.youtube.com/watch?v=VIBfdBe369I
https://www.youtube.com/watch?v=VIBfdBe369I
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1. MINDS ON! 
(10 mins)
WHOLE GROUP:
• Ask students to share what 

symbols come to mind when 
they think of music. Draw all 
ideas on the board/chart paper 
so the whole group can see.

• Once complete, ask students 
if they have ever seen music 
represented like one of the R. 
Murray Schafer examples you've 
pre-selected. Show students 
the resource without sound 
and allow them to share their 
thoughts.

• Ask students to share how they 
think the music would sound. 
Once all have shared, play the 
recording to allow students to 
hear the finished product.

ASSESSMENT FOR LEARNING
(DIAGNOSTIC)

Anecdotal:
• Discussion
• Probing/clarifying questions

Observation:
• What piques student interest? 
• What needs further explanation?

2. ACTION 
(20 mins)
WHOLE GROUP:
• Start with a blank piece of chart 

paper. Begin by drawing a symbol 
on the sheet (your choice). Ask 
students what they think that 
symbol would sound like using 
their voice. Repeat this process 
two or three times until you feel 
as though students have a grasp 
on matching sound to symbol.

• Show students how you might 
organize the symbols on the 
paper to create a reading method 
(up-down, left-right, circular/
cyclical). Allow time for clarifying 
questions.

• Explain to students that they will 
be working in small groups to 
make their own compositions 
using symbols. If using as an 
evaluation, go through the rubric 
and ensure all success criteria is 
understood before breaking into 
small groups. 

SMALL GROUPS:
• Form small groups of 3-4 

students each.
• Hand out chart paper and 

markers to each group. Give 
students time to create their own 
compositions using symbols. 
Remind students to ensure they 
have an idea of where the music 
starts and ends on their paper 
(organizational skills).

• Circulate throughout the group, 
asking probing questions and 
clarifying expectations as needed.

LESSON ONE
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• Remind students to practice 
their compositions as they will 
be performing them for (and 
with) the whole group at the 
end of class (or next class, time 
permitting).

ASSESSMENT AS LEARNING 
(FORMATIVE)

Anecdotal:
• Dialogue with students
• Ask probing/clarifying questions
• Provide specific and timely 

feedback

Observation:
• Are students understanding the 

concept/task?
• Which students need prompting? 

Encouragement?
• Who needs assistance in 

achieving the success criteria?

Group Work:
• Attentively listen to student 

dialogue as they collaborate
• Alter groups as needed

3. CONSOLIDATION 
(15 mins)
WHOLE GROUP:
• Come together as a whole 

group. Have students share 
their compositions, first by 
showing the visual score, then 
by performing. Once complete, 
invite the whole group to 
perform the composition 
together, encouraging everyone 
to use their singing voice. 

• A formal reflection can be 
completed as an exit ticket and/
or evaluation piece (complete 
orally for Kindergarten).

ASSESSMENT OF LEARNING
(SUMMATIVE)

Final Product:
• Student composition: does it 

achieve the learning goal? Are all 
success criteria met?

Reflection:
• Are students able to find positives 

in their work? Can students come 
up with feasible next steps?

LE
SS

ON
 O

NE



- 39 -

EXTENSIONS

Music
This lesson can be turned into an 
evaluation opportunity. Provide 
more time for students to engage 
in the creative and critical analysis 
processes. Present students with 
a rubric which outlines success 
criteria using quantifiers to ensure 
transparency and student success. 
Allow for informal reflection 
throughout, with a formal reflection 
piece at the end of the process.

Literacy
Students can choose different vowel 
sounds or phonics to attach to each 
symbol. Alternatively, students can 
draw letters out of a bag (similar 
to Scrabble) and have to use 
whatever they choose in their final 
performance.

Literacy & Drama
Students can create short stories to 
go along with their compositions, 
using their sounds and symbols as a 
guide. Students can draw inspiration 
from the shape and colour of their 
symbols to come up with a storyline, 
and look for ways to integrate 
the sounds they make in their 
composition into their final product. 
Students can act out their creations 
in an oral retelling of their stories to 
the whole group.

Math
Students can be challenged to 
come up with different lengths 
of lines, utilize specific angles, or 
incorporate various shapes into their 
composition. A composition can 
also be centered around a specific 
number (i.e. the number 6; students 
have 6 symbols, symbols shaped 
like the number 6, sing through the 
composition 6 times, etc.)

Science
Students can be given a specific 
theme or big idea from which to 
create their composition from 
(i.e. create a composition using 
symbols that depict the water cycle, 
photosynthesis, etc.)

Visual Art
Students can analyze their 
composition using the elements 
of design as a guide (line, shape 
and form, space, colour, texture 
and value). Students can have 
predetermined requirements they 
have to reach, or can choose 
one of the elements as their 
main focus. Students can create 
cardboard frames to put around 
their composition and a gallery walk 
through the classroom or hallway 
can be held. This is also a great way 
to showcase student work for parent 
visits!

If students want more information 
on R. Murray Schafer, here is an 
activity packet focusing on his work 
(great for supply teacher plans as 
well): https://naccnaca-eventfiles.
s3.amazonaws.com/5162/final_nac_
listen_up_sep2013_en_web.pdf

END OF LESSON ONE

LESSON ONE

https://naccnaca-eventfiles.s3.amazonaws.com/5162/final_nac_listen_up_sep2013_en_web.pdf
https://naccnaca-eventfiles.s3.amazonaws.com/5162/final_nac_listen_up_sep2013_en_web.pdf
https://naccnaca-eventfiles.s3.amazonaws.com/5162/final_nac_listen_up_sep2013_en_web.pdf


Name:_____________________

SINGING WITH SYMBOLS
Reflection Questions for Gr. 1 to 2

1. Circle how this activity made you feel.

2. Why did you choose that emoji?

3. Name something you liked about another group’s composition.

Next Steps
4. What would you do differently next time?

5. In your opinion, why would that be better?
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REFLECTION QUESTIONS
Name:_____________________

SINGING WITH SYMBOLS
Reflection Questions for Gr. 3 to 4

1. What did you like most about this activity?

2. What was the hardest part?

3. Name something you liked about another group’s composition.

Next Steps
4. What would you do differently next time?

5. In your opinion, why would that be better?
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ROUND AND ROUND WE GO!
K to Gr. 4 — 45 minutes
Written by Serena Neil, OCT

BRIEF DESCRIPTION

Students will be introduced to the 
concept of singing musical rounds. 
As a whole group, students will learn 
a common round and perform it 
in unison. Students will then learn 
how to use their ears along with 
their voices to perform the round 
in two-, three- and even four-parts 
(depending on the grade and/or 
ability of learners). In small groups or 
partners (student choice), students 
will be given opportunities to 
manipulate/add to the round using 
the elements of music, eventually 
performing their creations for (and 
with) the group. 

OVERALL AND SPECIFIC 
CURRICULUM EXPECTATION(S)

C1. Creating and Performing: apply 
the creative process to create and 
perform music for a variety of 
purposes, using the elements and 
techniques of music;
 
C2. Reflecting, Responding, and 
Analysing: apply the critical analysis 
process to communicate their 
feelings, ideas, and understandings 
in response to a variety of music and 
musical experiences; 

C3. Exploring Forms and Cultural 
Contexts: demonstrate an 

understanding of a variety of musical 
genres and styles from the past 
and present, and their social and/or 
community contexts.

FUNDAMENTAL CONCEPTS

Elements of Music:
• duration: fast and slow tempi; 
rhythm versus beat; two and four 
beats per bar
• pitch: high and low sounds; unison; 
melodic contour; melodic patterns
• dynamics and other expressive 
controls: loud, soft; a strong sound 
for a note or beat (accent); smooth 
and detached articulation; 
• timbre: vocal quality (e.g., 
speaking voice, singing voice); body 
percussion 
• texture/harmony: single melodic 
line in unison (monophony); simple 
two-part rounds
• form: phrase

BIG IDEA(S)

Working Together to Perform Vocal 
Rounds

ESSENTIAL QUESTION(S)

1. How can we sing the same song 
at different times and stay together?

2. How can we use the elements 
of music to make our performance 
more interesting?

LESSON TW
O
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CURRICULUM LINKS (optional)

Learning Skills - responsibility, 
collaboration, initiative, self-
regulation.

See Extensions for specific ways to 
provide cross-curricular content 
(literacy, social studies, drama, math, 
science, visual art).

RESOURCES & MATERIALS

Grades K-2:
• Row, Row, Row Your Boat 
• Frère Jacques 

Grades 3-4:
• I Love the Mountains
• Entendez-Vous sur l’Ormeau

• Scrap paper if students want to 
map out their performance plan/
choreography

SUPPORT MATERIALS

• Ensure learning goals and 
success criteria are displayed 
clearly for students to refer 
to. These can be provided in 
checklist form.

• If evaluating:
 [_] Rubric

 [_] Reflection

TEACHER PREAMBLE

This lesson develops the inner ear 
of our students, thus improving 
their vocal ability. It also focuses 
on maintaining a steady beat 
while singing and simultaneously 
listening; some of the most 
difficult and valuable skills to have 
as a vocalist. There is plenty of 
opportunity for collaboration, with 
a focus on making the performance 
personalized to student interests. 
This both increases accountability 
and a sense of ownership for the 
students, as they begin to develop 
their musicality through song.

There are multiple entry points 
to choose as the teacher. Each 
round has been labelled with the 
recommended grades, but can be 
adjusted as necessary based on 
teacher discretion. An option could 
be to teach more than one round 
and have students choose based 
on their preference and ability. 
This lesson may take more than 
one scheduled class to complete, 
especially if you decide to turn it 
into an evaluation opportunity with 
a rubric and reflection, as students 
may want more creative/practice 

time.

LEARNING GOAL(S)

• We will learn how to sing in 
musical rounds

• We will create our own 
performances of musical rounds
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SUCCESS CRITERIA

• I can match my pitch with others
• I can sing on the beat
• I can work with my group 

to create an interesting 
performance of the round

• I can perform in front of the 
group using my voice 

• I can reflect on my performance 
and come up with next steps

1. MINDS ON! 
(10 mins)
Before students arrive, post the lyrics 
to the round somewhere visible, 
where students can easily access 
the information if needed, without 
having to ask. You may also include 
the notation (at your discretion).

WHOLE GROUP:
• Have students sit in a circle. Ask 

them to keep a steady beat with 
you by patting their legs. 

• Once the beat is established, 
introduce the round by singing 
on your own. Then, encourage 
students to join in, while 
continuing to keep a steady 
beat. Repeat as many times as 
necessary until students feel 
confident. 

• If students are unfamiliar 
with the round, teach the 
words and melody line 
by line, using the call and 
response method. Practice 
as a group, expanding the 
call and response until 
students can sing the entire 

round together with you.
• Once students feel confident, 

begin the round again. This 
time, allow the students to 
continue singing while you enter 
one phrase later, thus creating 
a round. Practice this until 
students understand the concept, 
minimizing instruction as much 
as possible to allow for practical 
application.

• When students have grasped the 
idea, divide the circle into two. 
Conduct the group so that they 
are aware of which group starts, 
and which follows. Switch roles 
to give students experience with 
both parts.

• If students are struggling to 
keep the beat and sing, keep 
the focus on vocalizing and 
omit the body percussion.

• Once students have achieved 
this, begin to add elements of 
music (i.e. one group is quiet, 
one group is loud). Ask students 
for ideas as to how to make their 
performance more engaging.

• Extension opportunity: You may 
continue to divide the circle into 
three or four groups, depending 
on student ability. Use discretion 
as to when students are in their 
best zone of learning.

ASSESSMENT FOR LEARNING
(DIAGNOSTIC)

Observation:
• Are students grasping the 

concept? 
• Do students know the melody 

and lyrics?
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• Can students sing and keep a 
steady beat at the same time?

• Are students able to maintain 
their part when others are singing 
at different times?

• What needs further practice?

2. ACTION 
(20 mins)
WHOLE GROUP:
• Introduce the term “round” 

to students and explain the 
properties using student-friendly 
language (i.e. a musical round 
is a song that can be sung by 
different people at different times 
and still sound good)

• Review the elements of 
music that can be used when 
performing a round (dynamics, 
tempo, articulation)

• Explain to students that they will 
be working together to create 
an original performance of the 
round they just learned. If using 
as an evaluation, go through the 
rubric and ensure all success 
criteria is understood before 
breaking into small groups/
partners.

SMALL GROUPS/PARTNERS:
• Form partners or small groups 

of four students each. (Even 
numbers tend to work better in 
terms of performing a two-part 
canon.)

• Give students time to come up 
with ideas for their performance, 
as well as practice. Remind 
students to ensure they practice 

all their ideas and have an idea 
of who is singing first or second 
(organizational skills). Scrap paper 
can assist students in the creative 
process.

• Circulate throughout the group, 
asking probing questions and 
clarifying expectations as needed. 
Remind students that they will 
be performing their creations for 
(and with) the whole group at the 
end of class (or next class, time 
permitting).

ASSESSMENT AS LEARNING 
(FORMATIVE)

Anecdotal:
• Dialogue with students
• Ask probing/clarifying questions
• Provide specific and timely 

feedback

Observation:
• Are students understanding the 

concept/task?
• Which students need prompting? 

Encouragement?
• Who needs assistance in 

achieving the success criteria?

Group Work:
• Attentively listen to student 

dialogue as they collaborate
• Alter groups as needed
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3. CONSOLIDATION 
(15 mins)
WHOLE GROUP:
• Come together as a whole 

group. Have students share their 
creations. Once complete, invite 
the whole group to perform 
together, encouraging everyone 
to use their singing voice. 

• A formal reflection can be 
completed as an exit ticket and/
or evaluation piece (complete 
orally for Kindergarten).

• See Extensions for an Indigenous 
perspective on reflection.

ASSESSMENT OF LEARNING
(SUMMATIVE)

Final Product:
• Student creation: does it achieve 

the learning goal? Are all success 
criteria met?

Reflection:
• Are students able to find positives 

in their work? Can students come 
up with feasible next steps?

EXTENSIONS

Music
This lesson can be turned into an 
evaluation opportunity. Provide 
more time for students to engage 
in the creative and critical analysis 
processes. Present students with 
a rubric which outlines success 
criteria using quantifiers to ensure 
transparency and student success. 
Allow for informal reflection 
throughout, with a formal reflection 
piece at the end of the process.

Literacy
Students can write new lyrics to 
the melody of their learned round. 
Students can be encouraged to 
focus on the rhythmic quality of the 
lyrics, along with the rhyming aspect 
of various words.

Social Studies
The circle is a prevalent symbol 
in Indigenous communities and 
cultures. A talking circle can be held 
in which students reflect on the 
process of learning and performing 
a musical round. A relatable object, 
such as a rainstick, can be passed 
around to symbolize who is able to 
speak.

Using Teaching by the Medicine 
Wheel article on the EdCan website, 
students can learn about the 
Indigenous Medicine Wheel and 
the four parts that comprise the 
whole. Students can work together 
to reflect on the process of listening 
and performing a musical round, 
using the categories shown in 
the article (vision, time, reason, 
movement). Students can draw or 
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- 50 -

write down their thoughts in each 
section. Students can then post 
their Medicine Wheels around the 
class or in the hallway for others to 
experience a new perspective on 
making music.

Drama
Students can create tableaux to go 
along with each phrase of the round. 
As students sing through the round, 
they also have to change tableaux. 
Students can act out their tableaux 
while singing in a performance to 
the whole group.

Math
Students can be challenged to 
calculate the duration of the 
performance based on the length of 
one cycle of the round. Students can 
determine how the duration would 
change if they were to perform 
the round in two-, three- or four-
parts. Students can also calculate 
how many beats would be in the 
final performance, and how many 
phrases would be performed.

Students looking for a Math 
challenge can begin to explore 
the geometry of a circle – 
circumference, radius, diameter, 
area, etc.

Science
“I Love the Mountains” can be used 
as a base to study the climate, 
habitat and terrain of various 
locations. Students can choose to 
study where they live and compare 
the above facets to their cultural 
backgrounds or a location of interest 
to them.

This round can also be used as a 
performance piece on Earth Day. 
An assembly could be held in 
which various classes share their 
discoveries from the above project, 
motivate peers to take action in 
reducing our carbon footprint, and 
perform the round. The assembly 
could culminate in a school-wide 
clean up of the school yard or local 
park.

Visual Art
Students can create visual depictions 
of each phrase in the round. Once 
complete, they can use their artwork 
as visual cues for the lyrics to the 
song. Students can either hold their 
artwork up when they hear their 
phrase, or artwork can be placed in a 
circle, with students walking to each 
piece as they move from phrase to 
phrase in their performance.

END OF LESSON TWO
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REFLECTION QUESTIONS
Name:_____________________

ROUND AND ROUND WE GO
Reflection Questions for Gr. 1 to 2

1. Circle how this activity made you feel.

2. Why did you choose that emoji?

3. Name something you liked about your group’s creation.

Next Steps
4. How could you make your performance even more interesting?

5. In your opinion, why would that be better?
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ROUND AND ROUND WE GO
Reflection Questions for Gr. 3 to 4

1. How did you feel about singing in a group?

2. What was the hardest part about performing a round?

3. Name something you liked about your group’s creation.

Next Steps
4. How could you make your performance even more interesting?

5. In your opinion, why would that be better?
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SING ALONG WITH ME
K to Gr. 4 — 45 minutes
Written by Serena Neil, OCT

BRIEF DESCRIPTION

Students will create and share their 
own musical playlists based on 
songs they enjoy singing. As a whole 
group, students will sing a well-
known song together and share 
how singing with others made them 
feel. Students will then create their 
own playlists with songs that they 
love to sing and that make them feel 
good. Once created, students will 
share with a partner in order to find 
relationships between playlists and 
song preferences. Students will have 
the opportunity to edit their playlist 
before sharing with the whole group. 
The lesson results in a combined 
community playlist that can be used 
throughout the school year to boost 
morale and keep students singing 
together!

OVERALL AND SPECIFIC 
CURRICULUM EXPECTATION(S)

C1. Creating and Performing: apply 
the creative process to create and 
perform music for a variety of 
purposes, using the elements and 
techniques of music; 

C2. Reflecting, Responding, and 
Analysing: apply the critical analysis 
process to communicate their 
feelings, ideas, and understandings 
in response to a variety of music and 
musical experiences; 

C3. Exploring Forms and Cultural 
Contexts: demonstrate an 
understanding of a variety of musical 
genres and styles from the past 
and present, and their social and/or 
community contexts.

FUNDAMENTAL CONCEPTS

Elements of Music:
• duration: fast and slow tempi; 
sustaining a note or rest for longer 
than its value (pause or fermata)
• pitch: high and low sounds; unison; 
melodic contour; melodic patterns; 
higher and lower pitch; pitch 
contour; major and minor tonality
• dynamics and other expressive 
controls: loud, soft; changes in 
volume encountered in music 
listened to, sung, and played (e.g., 
sforzando [sfz]); a strong sound for 
a note or beat (accent); smooth and 
detached articulation
• timbre: vocal quality (e.g., speaking 
voice, singing voice)
• texture/harmony: single melodic 
line in unison (monophony); 
single melodic line in unison song 
with simple accompaniment 
(homophony)
• form: phrase; section; verse and 
chorus; piece with an introduction 
and/or a coda; simple repeats

LESSON THREE
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BIG IDEA(S)

Discovering Community and 
Belonging in Singing Together

ESSENTIAL QUESTION(S)

1. How do our individual song 
choices communicate our identities?

2. How does singing together to 
music we love make us feel like we 
belong?

CURRICULUM LINKS (optional)

Learning Skills - organization, 
independent work, collaboration, 
initiative, self-regulation.

See Extensions for specific ways to 
provide cross-curricular content 
(literacy, social studies, drama/
dance, math, visual art).

RESOURCES & MATERIALS

Sing-along song ideas:
• Pirouette, cacahuète 
• You Are My Sunshine
• Roar by Katy Perry
• We Will Rock You by Queen

• Lyrics (included in YouTube 
videos)

• Sample playlist for students to 
refer to (can be on paper or 
online – see teacher preamble)

• Playlist worksheet or access to 
YouTube/Spotify to create playlist

• Students may need access to 
technology if using the paper 
version to look up song titles and 
artist names

SUPPORT MATERIALS

• Ensure learning goals and 
success criteria are displayed 
clearly for students to refer 
to. These can be provided in 
checklist form.

• If evaluating:
 [_] Rubric

 [_] Reflection

TEACHER PREAMBLE

This lesson is an excellent 
opportunity for students to share 
their musical identities with the 
group. It also provides teachers with 
a window into their students’ lived 
experiences, musical preferences, 
and interests. By giving students 
the autonomy to select songs 
they enjoy singing and share them 
with their peers, students begin to 
take ownership of their learning. 
Furthermore, the activity encourages 
students to sing together, which in 
turn helps them feel a greater sense 
of belonging within their learning 
community. Students can explore 
these feelings throughout the lesson 
through dialogue and probing 
questions posed by the teacher, as 
well as through informal discussion 
with peers. In combining all playlists 
together, students end up creating 
a living musical document of what 
represents them as a group. They 
can continue to add to the playlist 
as the year progresses, essentially 
constructing a time capsule of their 
year together that can be referred to 
as time goes by.
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https://www.youtube.com/watch?v=TXGbhniTBrU


- 57 -

As an educator, you can decide 
whether or not to create your 
own playlist to contribute to 
the communal final product. 
This provides students with an 
opportunity to get to know you 
better, as well as your musical 
preferences. Alternatively, you can 
create a playlist with the SingSong 
concert repertoire and use that as 
your contribution. This would be 
beneficial to be used immediately 
before students attend the SingSong 
concert, as they can become familiar 
with the songs they will be hearing 
performed live by the TSO. Use this 
playlist as the sample for students to 
refer to throughout the lesson.

This lesson may take more than 
one scheduled class to complete, 
especially if you decide to turn it 
into an evaluation opportunity with 
a rubric and reflection, as students 
may want more time to create their 

playlists.

LEARNING GOAL(S)

• We will create our own playlists 
of songs we like to sing

• We will share how singing 
together makes us feel

SUCCESS CRITERIA

• I can create a playlist of different 
songs I like to sing

• I can share my playlist with a 
partner and provide feedback

• I can listen to feedback from my 
partner to help edit my playlist

• I can sing along to different 
songs with the group

• I can reflect on how singing with 
others makes me feel

1. MINDS ON! 
(10 mins)
WHOLE GROUP:
• Invite students to share how they 

have felt about singing thus far. 
Use the probing questions below 
to encourage depth in responses:

• What thoughts arise in your 
mind when you think about 
singing together?

• What challenges have 
occurred?

• What surprises have you 
discovered?

• Invite students to watch the video 
of the song you have chosen. If 
they know the song, encourage 
them to sing along.

• Alternatively, you can 
provide a list of songs for 
students to vote on for the 
sing-along.

• Play the video a few times so 
students who may not be familiar 
with the song have a chance to 
learn it and enjoy singing along.

• If time permits, continue 
the sing-along for 1-2 more 
songs.

• Once finished, ask students what 
songs they like to sing along to. 
Make a list somewhere visible for 
students to refer to later in the 
class. Every time someone agrees 
with a student's suggestion, make 
a tally beside the title of the song 
to begin to build a record of 
student preferences.

LESSON THREE



- 58 -

ASSESSMENT FOR LEARNING
(DIAGNOSTIC)

Observation:
• Are students able to identify their 

feelings in regards to singing?
• Can students accurately describe 

challenges or surprises they have 
experienced in class?

• Are all students able to sing 
along with the group? Are they 
interested in participating?

• What needs further practice/
attention?

2. ACTION 
(20 mins)
WHOLE GROUP:
• Ask students if they know what a 

“playlist” is. Share your playlist as 
an example.

• Ensure to use the same 
medium that students will 
be using (paper, YouTube, 
Spotify, etc.)

• Explain to students that they will 
be creating their own playlists of 
songs they like to sing along with. 

• Be sure to remind students 
that all song selections must 
be school-appropriate. This 
may need to be explicitly 
explained to ensure 
comprehension.

• If using as an evaluation, go 
through the rubric and ensure 
all success criteria is understood 
before starting.

INDEPENDENT WORK:
• Hand out the materials needed 

for students to create their 
playlist (paper or technology)

• Give students time to come 
up with ideas for their playlist. 
Encourage students to think of 
songs that they love to listen to 
which also express their identity.

• Circulate throughout the group, 
asking probing questions and 
clarifying expectations as needed. 
Remind students that they will be 
sharing their playlists with others 
for feedback.

Note: For Kindergarten, this activity 
may be better conducted in small 
mixed groups.

PARTNER WORK:
• After 10 minutes of independent 

work, invite students to share 
their developing playlists with 
an elbow partner. Encourage 
students to look for relationships 
between the two playlists 
(similarities, themes, etc.). 
Remind students on how to 
provide descriptive feedback.

• Provide time for students to 
revise their playlists in order to 
add new ideas or clarify existing 
ones.

Note: For Kindergarten, this step 
may be skipped depending on time 
constraints.
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ASSESSMENT AS LEARNING 
(FORMATIVE)

Anecdotal:
• Dialogue with students
• Ask probing/clarifying questions
• Provide specific and timely 

feedback

Observation:
• Are students understanding the 

concept/task?
• Which students need prompting? 

Encouragement?
• Who needs assistance in 

achieving the success criteria?

Partner Work:
• Attentively listen to student 

dialogue as they collaborate
• Prompt for descriptive feedback 

as necessary
• Alter partners as needed

3. CONSOLIDATION 
(15 mins)
WHOLE GROUP:
• Come together as a whole 

group. Have students share their 
playlists. Make a giant list that 
includes everyone’s contributions 
(either on paper or electronically)

• Once complete, ask students 
what the playlist should be 
named. Look for connections to 
their group identity. 

• See below for Extensions 
that include visual playlist 
covers (visual art)

• End the class with a sing0along 
of the most well-known song on 
the newly formed playlist. Use 
the reflection questions from the 
beginning of the lesson to see if 
student opinion has changed in 
regards to singing together.

• A formal reflection can be 
completed as an exit ticket and/
or evaluation piece (complete 
orally for Kindergarten).

ASSESSMENT OF LEARNING
(SUMMATIVE)

Final Product:
• Student creation: does it achieve 

the learning goal? Are all success 
criteria met?

• Do all students feel heard?
• Are student identities showing 

through song selections? 
• Does the final product reflect the 

group identity?

Reflection:
• Are students able to define their 

musical identities? Can students 
accurately describe how singing 
their favourite songs makes them 
feel?

EXTENSIONS

Music
This lesson can be turned into an 
evaluation opportunity. Provide 
more time for students to engage 
in the creative and critical analysis 
processes. Present students with 
a rubric which outlines success 
criteria using quantifiers to ensure 
transparency and student success. 

LESSON THREE
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Allow for informal reflection 
throughout, with a formal reflection 
piece at the end of the process.

Include a playlist with the SingSong 
repertoire in the final product to 
encourage familiarity with the 
songs students will hear in the TSO 
performance.

Create small group performances to 
songs from the playlist. These can 
consist of multiple forms, including 
body percussion, vocalizing, and/or 
pitched and unpitched percussion.

Literacy
Students can come up with a 
background story to the playlist, 
complete with characters, a setting 
and a plot. Students can use the 
playlist as a soundtrack to their 
story, and can combine media 
forms through a final read-aloud 
performance.

Social Studies
Students can use this playlist as the 
starting point for a time capsule. 
Students can research historical 
events that happened throughout 
the year, as well as document 
current events going on in the 
school. Students can contribute 
other items into the time capsule 
that take various media forms, 
including sound bites, artwork, and 
print material. Students can then 
choose to put the time capsule 
somewhere safe until graduation or 
another predetermined date, when 
they can open it up and reflect on 
previous memories. This can be a 
physical or electronic activity.

Students can each choose an artist/
group from the playlist to research. 
Students can look into how they 
started in the music business, where 
they grew up and what charitable 
initiatives they have undertaken. 
Students can share their findings 
informally, visually in poster or 
powerpoint format, or through a 
formal presentation.

Drama/Dance
Students can create dance moves to 
go along with each song. The dance 
moves can dramatically interpret 
the lyrics, or can be formally 
choreographed. Students can 
perform their dance while singing in 
a performance to the whole group.

Math
Students can be challenged to 
calculate the duration of their playlist 
using estimation and guess-and-
check strategies. 

Visual Art
Students can create a cover for the 
playlist (similar to an album cover). 
Students can display their work 
around the classroom for a gallery 
walk. The group can then vote for 
the cover they think best describes 
their identity as a community, and 
use that visual as an emblem for 
future group projects.
 

END OF LESSON THREE
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Name:_____________________

SING ALONG WITH ME
Reflection Questions for Gr. 1 to 2

1. Circle how this activity made you feel.

2. Why did you choose that emoji?

3. Name your favourite song on your playlist.

4. How does that song match your personality?

5. Draw a picture of you as a musician. Try to show your musical identity.RE
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Name:_____________________

SING ALONG WITH ME
Reflection Questions for Gr. 3 to 4

1. Did you enjoy singing with the group? Why or why not?

2. What were some challenges that arose when making your playlist?

3. Name something you liked about your partner’s playlist.

4. How does your playlist match your musical identity?

REFLECTION QUESTIONS
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Name:____________________

SING ALONG WITH ME
Playlist Template

Title of Playlist: 

Song Title Artist (if known)

1. 

2. 

3.

4.

5.

6.

7.

8.

9.

10.

Bonus
Create a cover for your playlist. Try to make it represent your musical identity!

MY PLAYLIST
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AFTER THE CONCERT
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THANK YOU FOR JOINING US!
We will be emailing an online 
feedback form for you and 
your students after the 
concert, but, if you'd prefer 
to fill out a hardcopy, we 
have printable forms at the 
end of this guide.

You can return your printed 
forms to us by mail:

Toronto Symphony Orchestra 
500-145 Wellington St W, 
Toronto ON M5J 1H8 

Or you can scan and email 
them to: 

schoolconcerts@TSO.CA

Thank you for sharing your 
feedback with us.

AFTER THE CONCERT



STUDENT EVALUATION FORM
Date you attended:                                                                 

Name of school (optional):                                                     

1. What was your favourite part of the concert and why?
 

2. What was your least favourite part of the concert and why?

3. What you are curious to learn more about?

4. What music would you like to hear the TSO perform?

PLEASE RETURN TO:
MAIL: Toronto Symphony Orchestra, 500-145 Wellington St W, Toronto ON M5J 1H8 
EMAIL: schoolconcerts@TSO.CA
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TEACHER EVALUATION FORM
Date you attended:                                                                 

Name of school (optional):                                                     

1. How did you first hear about today's concert?
 

2. How long have you been attending our School Concerts?

3. What did you or your students like the most about the concert?

4. How could we improve our School Concerts and better help you 
meet curriculum expectations?

5. What topics, themes, or music would you like us to explore in next 
year's School Concerts?

6. If you could talk to the generous donors who subsidize the low-
ticket prices of our education programs, what would you say about 
the importance of School Concerts?

PLEASE RETURN TO:
MAIL: Toronto Symphony Orchestra, 500-145 Wellington St W, Toronto ON M5J 1H8 
EMAIL: schoolconcerts@tso.ca

TEACHER EVALUATION
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