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Concert Overview 

Program to include excerpts from*:

• Lalo Schifrin: Theme from Mission: Impossible
• Shostakovich: Cello Concerto No. 1 - Mvt. 1
• Mancini/arr. H. Cable: Main Theme from The Pink Panther
• Nathaniel Stookey: The Composer Is Dead

*Program subject to change

The Composer Is Dead
February 25-27, 2020

Suitable for grades 4–8

Simon Rivard, conductor
Kevin Frank, host
Eugene Ye, cello

Whodunit? Was it the shifty strings, or perhaps the treacherous trombones? 
This musical mystery by Nathaniel Stookey and Lemony Snicket is a 
delightfully offbeat introduction to the instruments of the orchestra. Don 
your detective gear and join the Inspector as he interrogates all the unusual 
suspects in this mystery-inspired concert. You’ll even get a chance to 
perform The Pink Panther theme with the TSO!
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Concert Preparation 

Before Listen and Read
Listen to the pieces of music
• Have you heard any of these pieces before? 
• Which one is your favourite and why?
• Do you hear anything new or interesting?     
• Try out one of our listening journals and record your observations.

Read the biographies and program notes 
• Were there any composers you had never heard of before? 
• Did you learn anything new or interesting about one of the pieces, composers,                       
  instruments or TSO musicians?  

Look around the orchestra and the hall 
• Have you been to Roy Thomson Hall before?  
• Are there any instruments you haven’t seen before?  
• Do you notice anything interesting about the orchestra?

Listen to the orchestra and conductor
• Is it different listening to the live orchestra versus a recording? 
• Think about how the different pieces make you feel. 
• Is there a particular instrument or part of the piece that you like listening to 
the most?
• What instruments are used to create different sound effects?

During Look and Listen

Your class is coming to Roy Thomson Hall to see and hear the Toronto Symphony 
Orchestra! Here are some suggestions of what to do before, during, and after the 
performance. Whether it’s your first symphony concert or you’re a seasoned 
audience member, there’s always something new to learn and experience!

Let's Get Ready!
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Discuss and reflect with your classmates
• Was there anything that surprised you during the concert? 
• What was your favourite/least favourite piece and why? 
• Was your experience different from your classmates?
• Fill out our Student Feedback form and let us know what you think! 

Review these rules and reminders with your classmates 
• No outside food or drink allowed inside Roy Thomson Hall. 
• No flash photography or recordings.  
• Please visit the bathroom before the concert. Audience members walking in 
and out during the concert can be distracting.
• We encourage you to applaud and show appreciation. The orchestra relies on 
your energy to perform. 
• If you’re unsure when the piece of music is over, look to the conductor and 
performers on stage. The conductor will turn and face the audience once the 
piece of music is over.

Have fun and enjoy your experience!

After Discuss and Reflect

Review Rules and Reminders

Concert Preparation 
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Concert Preparation 

Listening Journals
Name: ____________________________   Date: _________________________

Name of the piece  ___________________________________
 
Composer    ___________________________________

1) What kind of sounds do you hear? Does it sound like a big group of musicians or a small group? 

 

 
2) What different dynamics do you hear? Is the music loud, soft, or in the middle? Does it slowly get 
louder or softer? (ex. pp, p, mp, mf, f, ff, crescendo, diminuendo, etc.)

 
3) How would you describe the tempo? Is it fast or slow or both?  
 

4) How does listening to this piece of music make you feel? Does the music remind you of any-
thing?

5) What two words would you use to describe this piece of music? 

6) Did you like this piece of music? Would you recommend it to a friend? Why or why not? 
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Concert Preparation 

Composer is Dead Podcast
Listening Journal

Name: ____________________________   Date: _________________________

1) What is a musical cryptogram? 

 

 
2) What is the problem with the simplest musical cryptogram technique, and how do composers 
get around it?

3) Which instrument that isn't usually found in the orchestra is featured as a soloist in The Pink 
Panther Theme?
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Lalo Schifrin Biography

Theme from 
Mission: Impossible

Born into a musical family, Lalo Schifrin started 
studying piano at a very young age. His father, 
Luis Schifrin, was the concertmaster of the 
Philharmonic Orchestra of Buenos Aires. After 
studying sociology and law at the Buenos Aires 
University, he continued his musical training 
at the Paris Conservatory. He has composed 
over 100 scores for both television and film. His 
music is a unique blend of traditional and 20th 
century classical techniques and jazz. The theme 
for Mission: Impossible is one of the most iconic 
themes in TV history. Before the movie featuring 
Tom Cruise, Mission: Impossible was a famous 
TV series in the 60s and 70s. The series tells 
the story of a group of spies and inventors who 
travel the world solving extremely difficult and 
dangerous missions. 

The theme is written in 5/4 time which makes it feel energetic and 
exciting. It features a repeated two bar bass line that provides a 
solid foundation over the melody.  It hits nine out of the possible 
twelve notes of the chromatic scale which is far more than most 
melodies. Almost every bar of the melody starts off with the same 
two short notes followed by a held note. The held melodic notes 
follow a pattern, falling down in semitones, making each bar a 
response to the previous one.  Listen to the driving bass line as the 
melody is traded between different sections throughout the piece. 

Watch & Listen

Did you know?

As a jazz pianist, Schifrin has performed with jazz greats such as Ella Fitzgerald, Stan Getz, Sarah Vaughan 
and Count Basie.

Program Notes

https://youtu.be/sPCrcHtwPtY?t=38
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Shostakovich Biography

Cello Concerto No. 1 - Mvt. 1

Dmitri Shostakovich was born in Russia in 1906. 
He was a exceptionally gifted child and entered 
the Petrograd Conservatory at the age of 13. 
By the age of 19, he had achieved worldwide 
fame. Despite being a musical genius who 
was internationally famous, Shostakovich's life 
was full of difficulty and danger. His music was 
suppressed or banned by Soviet authorities, and 
Shostakovich lived in fear for his life. With the 
death of Josef Stalin in 1953 came a gradual 
easing of censorship, and Shostakovich began 
to release works that he had been forced to 
hold back from performance.. Suddenly free to 
cultivate his personal style, he wrote some of his 
most well-known compositions, including his 
Cello Concerto No. 1 (1959).

Shostakovich's Cello Concerto No. 1 begins with a march-like 
theme played by the soloist, a four-note motive that returns 
throughout the work. Shostakovich is known for secretly coding 
his name into his music. He typically uses a theme that spells out 
four letters from the composer’s name - D for Dmitri, and SCH 
for the beginning of Shostakovich. Sometimes, Shostakovich was 
even trickier, and played it upside down, such as in the four-note 
motive you hear in this piece! See how many times you can spot 
Shostakovich hiding his name in the music!

Watch & Listen

Did you know?

Dmitri Shostakovich was one of classical music's most avid soccer fans. He could often 
be found cheering in the stadium for his favourite team, Zenit Leningrad.

Program Notes

https://youtu.be/Q6GJgOXBi2U?t=40
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Mancini Biography
Enrico Mancini was born in Cleveland to parents 
who had emigrated from Italy.  When he was 
twelve years old he began learning the piano.  
He went on to study music at the prestigious 
Julliard School in New York, but after only a 
year he was drafted into the army.  After the end 
of World War II, Mancini returned to America 
and began to get more involved in the music 
industry.  Eventually, he ended up working for 
the Universal Pictures music department where 
he composed scores for many award-winning 
films. The Pink Panther Theme was written for 
the film The Pink Panther, which premiered in 
1963.  The movie is a comedy that centers on a 
clumsy detective who is attempting to solve the 
crime of who stole a large, rare pink diamond – 
a diamond that just happens to have a tiny stain 
that looks like a panther.  

Main Theme from The Pink 
Panther

The opening title credits of the film feature this Theme by Mancini 
along with a cartoon pink panther that enters and exits the screen. 
Listen as the tenor saxophone has a mixture of sixteenth and dot-
ted-eighth notes that are carefully combined and  juxtaposed with 
triplets.  This rhythmic combination helps to create a sneaky sound-
ing introduction that fits perfectly with the comedic sleuth nature 
of the film.

Watch & Listen

Did you know?

An entire cartoon series was created using the pink panther cartoon character that appears in 
the opening credits.

Program Notes

https://www.youtube.com/watch?v=_9zLwhORWK0
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Nathaniel Stookey Biography

Daniel Handler Biography

Nathaniel's love of music started when he was 
4-years-old and heard the sound of the violin on 
the radio. He asked his mother for one, but she 
told him that he should take piano lessons first, 
promising him that he could take violin lessons 
when he was older. And so, Nathaniel was 
playing piano at 4, and graduated to the violin at 
5. He was talented and earned got into the San 
Fransisco Youth Orchestra. He loved playing the 
violin, but did not enjoy performing as a soloist. 
He started trying his hand at composing, and 
found that he loved it even more. His career as a 
composer began at age of 17 when he became 
the youngest composer to be commissioned 
by the San Francisco Symphony. Years later, 
in 2006, the same orchestra comissioned The 
Composer is Dead and it has become one of the 
most performed works of the 21st century. 

Daniel Handler is a writer who works under 
the pen name "Lemony Snicket". His editor 
had encouraged him to use a pseudonym to 
distinguish the books he wrote for adults from 
the books he wrote for children. His best known 
novels are part of a collection called A Series of 
Unfortunate Events. Daniel has a background 
in music. His mother was an opera singer, and 
he sang in a choir as a boy. He claims to have 
started learning the accordion in order to "drive 
his parents crazy".

Program Notes
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The authorities have ordered an investigation to uncover the truth behind the suspicious death of an 
unnamed composer.  An inspector is assigned to the case, and quickly loses patience as he interrogates 
each instrument of the orchestra as they all present alibis with varying degrees of credibility. The 
Composer is Dead explores the infinite potential of the symphony orchestra by incorporating a variety 
of musical genres including: classical, salsa, jazz, marching band, techno, rock and more!

Famous Last Words
In The Composer is Dead, you will hear quotations from the following pieces, in this order:

• Beethoven: Symphony No. 3 “Eroica”: Movement 2, Funeral March
• Bach: St. Matthew Passion: No. 68 “Here at Thy grave, sit we all weeping”
• Brahms: German Requiem: Movement 1, “Blessed are they that mourn”
• Mozart: Requiem: Introitus
• Haydn: Seven Last Words of Christ: Introduction
• Schubert: Symphony No. 8 in B minor “Unfinished”: Movement 1
• Mahler: Symphony No. 5: Movement 1, Trauermarsch (Funeral March)
• Chopin: Piano Sonata No. 2, Op. 35: Movement 2, Funeral Music
• Tchaikovsky: Symphony No. 6 “Pathetique”: Finale, Adagio lamentoso
• Stravinsky: Rite of Spring: Part 2 (Sacrifice): Glorification of the Chosen One
• Schoenberg: Pierrot Lunaire: Die Kreuze (The Crosses)
• Berlioz: Symphonie fantastique: Finale, Hexensabbat (Witches’ Sabbath): Dies Irae

The Composer Is Dead

Program Notes

Official
HarperCollins
The Composer 

Is Dead
Teaching Guide

https://b0f646cfbd7462424f7a-f9758a43fb7c33cc8adda0fd36101899.ssl.cf2.rackcdn.com/teaching-guides/TG-9780061236273.pdf
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Lesson Plans
The TSO gratefully acknowledges Beata Buczkowski 

for preparing these lesson plans

Lesson One: Who's Who?
Getting to Know the Instrument Families (Grade 4-8)

Curriculum Expectations

Music
C2.1 express detailed personal responses to 
musical performances in a variety of ways 
C2.2 identify the elements used in the music they 
perform, listen to, and create, and describe how 
they are used

Language Connections
Oral Communications: 1.3, 1.4, 1.5, 1.7,  1.9, 2.5
Media Literacy: 3.4

Materials

• Instrument picture cards
• Blank paper/cardstock
• Markers, pencils
• Sticky tack/tape
• Clipboards (optional)
• Instruments of the Orchestra info 

sheets (in this Study Guide) 
• Book: “The Composer is Dead,” by 

Lemony Snicket/Music by Nathaniel 
Stookey (with CD) 
Or YouTube link: The Composer is Dead

• Who’s Who?   Investigation #1 chart

• I Have Who Has Orchestra Cards game

Fundamentals of Music

• duration : syncopation, dotted rhythms, fermata, metre
•  pitch : high/low register, major and minor tonality
•  dynamics and other expressive controls : changes in volume encountered in music listened to, 
sung, and played
•   timbre:  homogeneous sound of ensemble instruments (e.g., individual instruments of the 
orchestra or other performing ensemble) (gr4); tone colour for particular purposes (e.g., use of 
trumpets for a fanfare, flutes for depicting birds, various instruments for creating specific moods) 
(gr5); other ensemble sonorities (e.g., marching band) (gr6); tone colour of complex ensembles   
(e.g., jazz, orchestral) (gr7)

Learning Goal(s): 

Students will  recognize and sort the instruments of the orchestra into the four instrument families 
(strings, brass, woodwinds, percussion) according to their physical characteristics.

https://youtu.be/Y9gkJ0wDBVg
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Lesson Plans
The TSO gratefully acknowledges Beata Buczkowski 

for preparing these lesson plans

Minds On/Activating Prior Knowledge
a. Print out pictures of instrument cards and hand out one to each student.  There are several  
 versions you can find online, or in books: 
 (e.g.,  https://simplelivingcreativelearning.com , The Big Book of Music Games).
b. Make four signs:  STRINGS, WOODWINDS, BRASS, PERCUSSION and put them up on four  
 different classroom walls (instrument family stations).
c. Students look at their instrument picture card and walk to the instrument family their   
 instrument belongs to.
d. Once students arrive at their instrument family station give them some time to compare  
 instrument pictures with the other members of their family.  Discuss with each other why  
 they think  their instrument belongs in that family.
e. Have the students stick their instrument pictures on the instrument family signs.

Action/Let’s Investigate!
a. Now the students will spend more time getting to know more about each of the  
 instruments of the orchestra (e.g., physical characteristics, features).  Explain to the   
 students that they will need to solve a mystery in the next few activities.
b. First, ask the students the following question:
  Do you know the difference between a  composer ,  conductor  and concertmaster ?  
  [ composer  - the person who write music for others to perform, especially as a   
  professional occupation;  conductor-  the person who makes decisions about how  
  the music will be played, and keeps the musicians together during a performance;   
  concertmaster  - the leader of the first violin section who tunes the orchestra and  
  works closely with the conductor].
c. Next hand out a “Who’s Who?  Getting to Know the Orchestra” chart on a clipboard to   
 each student.  (Alternatively, hand out one piece of chart paper and markers to each group   
 and complete as a group activity).
d. Students will investigate and record their findings about as many instruments as possible   
 on the “Who’s Who?” chart.  Students may work individually or in pairs and report back to  
 their instrument family from the Minds On activity.
e. Students may refer to the Instruments of the Orchestra pages included in this Study   
 Guide to learn interesting facts about each instrument.  Provide a variety of books about  
 the instruments of the orchestra for reference.
f. Tell the students that they will be listening to a story, “The Composer is Dead” by Lemony  
 Snicket and music by Nathaniel Stookey.   They will learn more about the different   
 instruments and record more information about the “unusual suspects.”
g. Have students write down each suspect’s (instrument’s/character’s) alibi on the chart.
h. Stop reading the story (or pause it on the video) at the part where the Inspector starts   
 naming all the dead composers.  Ask the class who they think murdered them all?  
 If this lesson has been spread out over a few days, and the students have listened to small  
 portions of the story, ask them, “Which specific instruments did you suspect as you listened  
 to the story?”
i. Finish listening to the end of the story to find out the answer to the mystery.  Who   
 murdered the composer?  Did the orchestra murder the composer?  Discuss.

https://simplelivingcreativelearning.com
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Consolidation
a. Ask the students what they discovered about the instruments in their instrument families.

• What do the instruments in each family have in common?
• What differences do you notice?  (e.g., shape, size, physical features)
• How is sound produced on each instrument?
• How does the size of the instrument affect its pitch? (i.e., Which instrument in each 

family has the highest pitch/lowest pitch?)

Assessment
a. Minds On Activity:  Observe if students know which families the instruments belong to.  
 Make anecdotal notes of group discussions.
b. Assess “Who’s Who” Investigation #1 chart for information about the instruments.
c. Play the  “ I Have Who Has Orchestra Cards” game to check student knowledge of the   
 characteristics of the instruments of the orchestra. 

Instructions:  Hand out all 24 cards, one to each student.  Students look at the information 
on their card and do not share it with others.  The student holding the first card reads “I 
have the first card.  Who has_____ ” and proceeds to read the first clue which is written 
on the bottom of their card.  The student who has that instrument answers “I have _____.  
Who has _____” and proceeds to read the next clue.  Play continues until the last card.

d. Assess WANTED poster (media literacy, oral communication).

Extension:  (Media Literacy) 
a. Ask small groups of students to create “WANTED” posters for the various instruments 
that are suspected of the Composer’s murder. Each poster should include a drawing of the 
instrument and a description of its appearance, its role in the orchestra, its sound, and how it’s 
played.

Lesson Plans
The TSO gratefully acknowledges Beata Buczkowski 

for preparing these lesson plans
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Who’s Who?  Getting to Know the Orchestra Investigation #1 “The Composer is Dead”   
 

Suspect  Looks Like (description)  Sounds Like (timbre)  Alibi 
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Who’s Who?  Getting to Know the Orchestra Investigation #1 “The Composer is Dead”   
 

Suspect  Looks Like (description)  Sounds Like (timbre)  Alibi 
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Who’s Who?  Getting to Know the Orchestra Investigation #1 “The Composer is Dead”   
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Who’s Who?  Getting to Know the Orchestra Investigation #1 “The Composer is Dead”   
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Who’s Who?  Getting to Know the Orchestra Investigation #1 “The Composer is Dead”   
 

Suspect  Looks Like (description)  Sounds Like (timbre)  Alibi 
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I HAVE I HAVE 
 

the first card 

 
 

 

composer 

 
WHO HAS WHO HAS 

 
a person who writes music, 
especially as a professional 

occupation 
 
 

 
the smallest member of the 
string family that has the 

highest voice 

I HAVE I HAVE 
 

violin 
 

 

 

        cello 
 

 
 

 
 
 
 
 
 

 
 

WHO HAS WHO HAS 
 

a member of the string family 
that is held between the knees 
and tuned to the notes C G D A 

 

 
the largest member of the string 

family that has the lowest 
sound and played standing up 

or sitting on a tall stool 
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I HAVE I HAVE 
 

double bass 

 

 

viola 
 

 

WHO HAS WHO HAS 
 

the member of the string family 
that looks like a big violin whose 
music is written in the alto clef 

 

 
the leader of the first violin 

section who tunes the orchestra 
and works closely with the 

conductor 
 

I HAVE I HAVE 
 

concertmaster 

 
 

 

flute 

 

WHO HAS WHO HAS 
 

the woodwind instrument that 
is held sideways and sound is 
produced by blowing across a 

hole in the mouthpiece 
 

 
the single-reed woodwind 

instrument with a cylindrical-
shaped body and flared bell that 

has a smooth mellow tone  
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I HAVE I HAVE 
 

clarinet 

 
 
 

 

     bassoon 
 

WHO HAS WHO HAS 
the double reed instrument in 

the woodwind family that 
produces sound in a low range, 

with a long tube whose body 
looks as though it has been 

folded in two 

the double reed instrument in 
the woodwind family which 

provides the tuning note “A” to 
the other instruments of the 

orchestra 

I HAVE I HAVE 
 

oboe 

 
 

 

trumpet 

 
 
 
 
 

 
 

WHO HAS WHO HAS 
 

the smallest and highest-
pitched member of the brass  

family, and the oldest of all the 
brass instruments 

 

 
the circular brass instrument 
on which the player’s left hand 

presses the valves, and the right 
hand is placed inside the bell 
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I HAVE I HAVE 
 

French horn 

 
 

 

trombone 

 

WHO HAS WHO HAS 
 

the only instrument in the brass 
family to use a slide instead of 

valves to change pitch 
 
 

 
the instrument family that 

includes any instrument that is 
struck, shaken, or scraped 

I HAVE I HAVE 
 

percussion 

 
 

 

tuba 

 

WHO HAS WHO HAS 
 

the biggest and lowest-pitched 
instrument of the brass family 

 

 
a stringed musical instrument 

with many strings running at an 
angle to its soundboard; the 
strings are plucked with the 

fingers 
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I HAVE I HAVE 
 

harp 

 
 

 

xylophone 

 
WHO HAS WHO HAS 

 
a pitched mallet instrument 

consisting of tuned wooden bars 
which are arranged in two rows 

resembling a piano keyboard 
 

 
a pair of two slightly curved 
brass pates held with leather 
straps, when hit together they 
make a sharp ringing sound 

I HAVE I HAVE 
 

cymbals 

 
 
 

 

timpani 

 

WHO HAS WHO HAS 
 

large pitched drums used in 
orchestral music on which the 
player changes pitch using a 
foot pedal, also called kettle 

drums 

 
a pitched mallet instrument 

consisting of tuned metal bars 
which are arranged in two rows 

like a piano keyboard, also 
called “bells” 
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I HAVE I HAVE 
 

glockenspiel 

 
 

 

saxophone 

 
WHO HAS WHO HAS 

a wind instrument with a single 
reed and body made of brass, 

best know for its use in jazz and 
popular music, but also 

occasionally in orchestras 
 

 
a piece of metal bent into the 

shape of a triangle struck with a 
metal beater producing a 

shimmering, tinkling sound  

I HAVE I HAVE 
 

triangle 

 
 

 

bass drum 

1  

WHO HAS WHO HAS 
 

the largest drum in the 
orchestra which is played on its 
side so both sides can be played 
 

 

 
a drum which has metal wires 
stretched across the bottom 

which rattle when they vibrate 
 



- 27 -

 

 
I HAVE I HAVE 

 
snare drum 

 
 

 

tambourine 
 

 

WHO HAS WHO HAS 
a small round percussion 
instrument consisting of a 

frame with pairs of small metal 
jingles that is played by 

shaking, rubbing, or striking 
 

 
a pair of small open-bottomed 
drums of Afro-Cuban origin 

with a high-pitched sound that 
are played with the fingers  

I HAVE I HAVE 
 

Bongos 

 
 
 

 

the conductor 

 

WHO HAS LAST CARD 
 

the leader of the orchestra who 
makes decisions about how the 
music will be played and keeps 
the musicians together during a 

performance 

 
That’s all folks! 

Fine 
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Lesson Plans
The TSO gratefully acknowledges Beata Buczkowski 

for preparing these lesson plans

Lesson Two: Exploring Timbe and Mood
Instrument Identities & Personalities (Grade 4-8)

Curriculum Expectations

Music
C2.1 express detailed personal responses to 
musical performances in a variety of ways 
C2.2 identify the elements used in the music they 
perform, listen to, and create, and describe how 
they are used

Language Connections
Oral Communications: 1.3, 1.4, 1.5, 1.7,  1.9, 2.5
Media Literacy: 3.4

Materials

• Instrument picture cards
• Cue cards/index cards
• Chart paper (optional)
• Markers, pencils
• Clipboards
• Book:  “The Composer is Dead,” by 

Lemony Snicket/Music by Nathaniel 
Stookey (with CD) 
Or YouTube link:   The Composer is 
Dead

• Exploring Timbre & Mood Investigation 
#2 chart

Fundamentals of Music

• duration : syncopation, dotted rhythms, fermata, metre
•  pitch : high/low register, major and minor tonality
•  dynamics and other expressive controls : changes in volume encountered in music listened to, 
sung, and played
•   timbre:  homogeneous sound of ensemble instruments (e.g., individual instruments of the 
orchestra or other performing ensemble) (gr4); tone colour for particular purposes (e.g., use of 
trumpets for a fanfare, flutes for depicting birds, various instruments for creating specific moods) 
(gr5); other ensemble sonorities (e.g., marching band) (gr6); tone colour of complex ensembles   
(e.g., jazz, orchestral) (gr7)

Learning Goal(s): 

- Students will describe the main themes of the music in the story “The Composer is Dead.”
- Students will describe how the timbre or sounds of instruments together with other 
musical elements (e.g., tempo, pitch, dynamics and other expressive controls, etc.) can be used to 
create a mood or feeling and/or help tell a story.

https://www.youtube.com/watch?v=Y9gkJ0wDBVg&t=60s
https://www.youtube.com/watch?v=Y9gkJ0wDBVg&t=60s
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Lesson Plans
The TSO gratefully acknowledges Beata Buczkowski 

for preparing these lesson plans

Minds On/Activating Prior Knowledge
a. Whole group:  Brainstorm some words that describe mood or feelings.  Write each word  
 on a separate cue card/index card.
b. Small groups/partners:  On another set of cue cards, write down words that would   
 describe the musical elements that a composer might use in their music to help create  
 each mood or feeling.  For example, for “happy” - loud dynamics, fast tempo, etc.
c. Post the mood and feeling words and their corresponding musical elements up on a   
 bulletin board or wall for future reference.

Extension - Instrument Personalities & Stereotypes
a. Instrument Identities * 
 As a class, brainstorm several adjectives to describe each instrument’s personality   
 based on the way it is described in the story and how it sounds on the recording. Is each  
 instrument’s identity entirely unique? Or do instruments within a given orchestral section  
 tend to share personality traits? Are there any instruments in different sections that share  
 the same characteristics?
 *This activity taken from Harper Collins The Composer is Dead Teaching Guide
b. Instrument Stereotypes  (for intermediate students) 
 What is a stereotype?  Discuss and co-construct the definition of a stereotype with the   
 students.  Is there such a thing as positive and negative stereotypes?
c. Lots of instrument stereotypes are found throughout the story, “The Composer is Dead.”  
 Can you name some of them? (e.g., “Everybody forgets about the violas.”  Flutes always get  
 to play “bird sounds.”  “The cellos and basses always play the accompaniment.”)
d. Some people say that a person’s instrument suits their personality.  Do you believe this is  
 true?  Why or why not?

Action/Let’s Investigate!
a. Now the students will have another opportunity to listen to the recording of book, “The  
 Composer is Dead, ” by Lemony Snicket and Nathaniel Stookey.   This time the focus   
 will be on the mood or feelings that the composer creates throughout the different   
 musical themes in the story.  Listen to the instrumental music without narration.
b. Hand out the “ Exploring Timbre & Mood ” chart on a clipboard to each student to complete  
 individually.  [Alternatively, hand out one piece of chart paper and markers to each group   
 and complete as a group activity.  Each group can be responsible for describing one of the  
 musical themes on the chart.]
c. As students listen to the recording of the story the second time, they will record their   
 observations about what they heard in each musical theme:

• Which instruments / instrument families were used?
• Describe the musical elements in the theme (e.g., tempo, dynamics, pitch, texture, 

articulation).
• What was the mood of the music?  How did the music make you feel?  What did it 

remind you of?
d. What was a recurring theme throughout the story?  What did the music sound like for this 
theme?  How did the music add suspense to the story?

https://b0f646cfbd7462424f7a-f9758a43fb7c33cc8adda0fd36101899.ssl.cf2.rackcdn.com/teaching-guides/TG-9780061236273.pdf


- 30 -

Lesson Plans
The TSO gratefully acknowledges Beata Buczkowski 

for preparing these lesson plans

Consolidation
a. Ask students to think about what sorts of musical clues help them follow what is going  
 on and how music is able to tell a story even when it’s not accompanied by words. Sample  
 questions below:

• Why do you think the composer chose specific instruments for this work?
• Are short or long notes being used primarily?
• How does the rhythm affect the overall energy of the piece?
• What is the range of dynamics being used?
• How might we describe the mood of this piece? Why?”

Assessment
a. Assess “Exploring Timbre & Mood” Investigation #2 written responses and/or oral 
presentations shared by small groups.
b. Make anecdotal notes of group discussions.
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Exploring Timbre & Mood in Musical Themes Investigation #2 “The Composer is Dead”   
 

Musical Theme  Instruments… 
Instrument Families... 

Musical Elements.... 
[tempo, pitch, 
dynamics, etc.] 

Mood... 
Makes me feel… 
Reminds me of... 

 
 
 

 
 

Main Theme 
 

 
 
 
 
 
 
 
 
 
 
 

  

 

Narration 
 

   

 
 
 
 
 
 
 

 

 

Lurking 
Theme 

 

   

 
 
 
 
 
 
 
 
 
 
 

Waltz Theme 
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Exploring Timbre & Mood in Musical Themes Investigation #2 “The Composer is Dead”   
 

Musical Theme  Instruments… 
Instrument Families... 

Musical Elements.... 
[tempo, pitch, 
dynamics, etc.] 

Mood... 
Makes me feel… 
Reminds me of... 

 
 
 
 
 

 
 
 

 

Main Theme 
 

   

 
 
 
 
 
 
 

Bird Sounds 
 

   

 

Sneaky 
Theme 

 

   

 
 
 
 
 
 
 
 
 
 
 
 

Marching 
Theme 
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Exploring Timbre & Mood in Musical Themes Investigation #2 “The Composer is Dead”   
 

Musical Theme  Instruments… 
Instrument Families... 

Musical Elements.... 
[tempo, pitch, 
dynamics, etc.] 

Mood... 
Makes me feel… 
Reminds me of... 

 
 
 
 
 
 
 
 
 

Tango Theme 
 

   

 
 

 
 
 
 

 
 
 

Party Theme 
 

   

 
 

Playing Cards 
 

   

 
 
 
 
 
 
 
 
 
 

Dead Composers 
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Lesson Three: Musical Style & Form
Listening and Comparing (Grade 4-8)

Curriculum Expectations

Music
C2.2 analyse, using musical terminology, ways in 
which the elements are used in various styles and 
genres the music that they perform, listen to, and 
create (gr. 7-8)  
C3.1 analyse the influences of music and the 
media on the development of personal and 
cultural identity (gr. 7)  
C3.1 analyse some of the social, political, and 
economic factors that affect the creation of music 
(gr. 8)  
C3.2 analyse some historical, cultural, and 
technological influences on style, genre, and 
innovation in music (gr. 7)

Language Connections
Oral Communications: 1.3, 1.4, 1.5, 1.7,  1.9, 2.5
Media Literacy: 3.4

Materials

Graphic organizers: 
•  * Placemat Chart (sample), 

•  Listening Log/Musical Elements 
Comparison ,  

• Venn Diagram (optional)
• Chart paper or large blank paper
• Markers, pencils
• Clipboards
• Access to technology for YouTube links

* Placemat Chart template can also 
be found in Think Literacy 7-9 Music 
support document, pg. 16. 
https://www.omea.on.ca/resource/
think-literacy-music/

Fundamentals of Music

• duration : syncopation, dotted rhythms, fermata, metre
•  pitch : high/low register, major and minor tonality
•  dynamics and other expressive controls : changes in volume encountered in music listened to, 
sung, and played
•   timbre:  homogeneous sound of ensemble instruments (e.g., individual instruments of the 
orchestra or other performing ensemble) (gr. 4); tone colour for particular purposes (e.g., use of 
trumpets for a fanfare, flutes for depicting birds, various instruments for creating specific moods) 
(gr. 5); other ensemble sonorities (e.g., marching band) (gr. 6); tone colour of complex ensembles   
(e.g., jazz, orchestral) (gr. 7)

Learning Goal(s): 

Students will compare and contrast musical works with similar themes (e.g., mystery, drama, 
action, suspense) and discuss and describe their musical style, form, and musical elements.

https://www.omea.on.ca/resource/think-literacy-music/
https://www.omea.on.ca/resource/think-literacy-music/
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Minds On/Activating Prior Knowledge
a. Write down the following words on chart paper/white board/etc.

Mystery  Suspense  Action  Drama

b.  Divide the class into groups of 4 or 5. Distribute chart paper or large blank paper to each  
 group. Ask the students to divide the chart paper into sections equal to the number of   
 students in the group, leaving a circle or square in the centre of the chart. Assign one of  
 the words to each group.  Each group will write down their word in the middle of the   
 placemat chart.
c. Now have the students answer the following questions about their word.  Each student  
 should think about and write silently their own answers in their corner of the Placemat   
 Chart.

  i. If your word was a piece of music, what would the tempo be?
  ii. If your word was a piece of music, what would the dynamics be?
  iii. If your word was a piece of music, which instruments would you choose for it? 

d. After all questions have been answered silently, give students a few minutes taking turns to  
 share their answers with their group.
e. Find and circle all the common ideas in their own section of the placemat.  Use oral skills  
 such as active listening, requesting clarification, and developing consensus.
f. Record the common ideas in the centre of the placemat.
g. Have the students post their charts to share their thinking with the class.  Circulate around  
 the room to look at the ideas of other groups.
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Action/Let’s Investigate!

a. Let’s do some detective work on two pieces of music!  We will be listening to Henry   
 Mancini’s  Pink Panther Theme  (1963)  and Lalo Schifrin’s  Mission Impossible Theme (1966)

b. First play a bit of the  Pink Panther Theme  and have the students snap along to the beat.   
 Then play a bit of  Mission Impossible  and have the students pat the beat on their lap.  They  
 will discover that the metre is not the same! [2/4 and 5/4]

c. Next students will complete a  Listening Log/Comparing Musical Elements  for these two  
 pieces by listening quietly and circling/writing down the musical elements they hear on the  
 chart (i.e., tempo, dynamics, metre, instrumentation, style).  Listen to the whole theme for  
 both pieces to complete the activity.

d. After listening to both themes, discuss the similarities and differences.  [Optional:  Have  
 students may complete a  Venn Diagram  to do a comparison of the two themes.]

e. Discussion questions:
• From the four words in the Minds On Activity  (Mystery, Suspense, Action, Drama)  

which word(s) best describe the mood of these two pieces?
• How do the dynamics contribute to the mood of the music? (use descriptive words, 

adjectives, etc. to describe)
• Which instruments are featured in each piece? (e.g., solo, instrument family)
• How does the composer use contrast in the piece? (e.g., dynamics, instrumentation, 

change of theme)
• What was the musical style or genre of both themes? (jazz)
• What was the composer’s purpose for writing this piece of music? (both were 

originally written for TV show themes)

f. Read about the composers Henry Mancini and Lalo Schifrin in the composer biographies  
 included in this Teacher’s Study Guide.

g. Listen to other recordings of these two pieces.  Here are just a few:
 
Pink Panther:

i. Introductory cartoon scene to the movie  “The Pink Panther” (2006)
ii. The Folsom Lake Symphony performs " The Pink Panther " by Henri Mancini arranged 
by Calvin Custer.
iii. Jazz-orchestra NSTU plays the “ The Pink Panther Theme ”

 
Mission Impossible :

i.  Mission Impossible Main Theme  performed by Lalo Schifrin, James Morrison and the 
Czech National Symphony Orchestra
ii.  Various versions of the Mission Impossible themes  from the different movies (1996, 
2002, 2006, 2011, 2015, 2018)

https://www.youtube.com/watch?v=9OPc7MRm4Y8
https://www.youtube.com/watch?v=7HFakjigeFc
https://www.youtube.com/watch?v=HhHwnrlZRus
https://www.youtube.com/watch?v=_9zLwhORWK0
https://www.youtube.com/watch?v=LNS1kKoxBLY
https://www.youtube.com/watch?v=vccYZjRvJ0M
https://www.youtube.com/watch?v=EFf-dZevkXw
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Extension - Shostakovich Cello Concerto

a. After students have had a chance to listen to the Pink Panther and Mission Impossible  
 Themes, tell the students that they will be listening to another 20th century piece by   
 a different composer.  Both jazz pieces we just listened to featured solo instrumentalists  
 demonstrating their impressive playing and improvisation skills. This piece is a cello   
 concerto. A  concerto  is a piece of music composed for one or more solo instruments   
 accompanied by an orchestra.  Before listening to the piece, give a brief background on  
 Russian composer Dmitri Shostakovich (which can be found in this Teacher’s Study Guide).   
 Listen to a few minutes of the  Shostakovich Cello Concerto  (1st movement) performed by  
 Sheku Kanneh-Mason.  
 In this YouTube video, Sheku is being recognized as the 2016 BBC Young Musician Winner.   
 In the TSO Student Concert, this is the same piece that will be performed by the TSYO   
 Concerto Competition winner, Eugene Ye.

b. From the four words in the Minds On Activity  (Mystery, Suspense, Action, Drama)  which  
 word(s) best describe the mood of the Shostakovich Cello Concerto?  What other words  
 would you use to describe this music?  Why do you think the composer, Shostakovich,  
 wrote the music this way?  What feelings or emotions do you think composer was trying to  
 express through his music?

c. Here are a few brief facts in addition to the information already provided in this Teacher’s  
 Study Guide:

i. Shostakovich used some folk-like material in his compositions.
ii. His musical style is considered progressive and eclectic for his time.
iii. His music contained a lot of dissonance not completely following the trend of   
 atonality in some of the music that was being composed at the time.
iv. He lived in an era when composers in his country were expected to embrace their  
 cultural traditions and create music for its people that would breed nationalistic   
 pride and unity.  Hence, any music that did not conform to the traditional folk tunes  
 or sound pleasing to the general public was frowned upon and consequences   
 would be implemented on those composers for breaking the rules.
v. He remained true to his ideals and never compromised his artistic integrity even  
 though he was reprimanded twice for not keeping his music idealogically “pure.”
vi. The letters DSCH were hidden in his compositions, including this cello concerto. 
 DSCH was Shosatkovich’s monogram and musical signature which were the   
 German note names for D, E-flat, C, B-natural.  He also hid Stalin’s favourite folk tune  
 in the 4th movement of the cello concerto as a musical joke.

https://youtu.be/Q6GJgOXBi2U
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Consolidation
a. Ask students what their favourite piece of music was from this lesson and give reasons   
 why.
b. Have the students write a review of their favourite piece including any interesting facts they  
 have learned and/or personal connections they have made.

Assessment
a. Assess “Listening Log/Musical Elements Comparison” Investigation #3 written responses  
 and/or oral responses given by students.  Make anecdotal notes of student participation in  
 class discussions.
b. Assess the students in the way they keep the beat [2/4 vs. 5/4]. 
 Possible extensions:  Students may create a cup routine or body percussion movements  
 to show the beat of the musical themes.  Transfer to classroom percussion instruments.   
 Assess performance.
c. Assess written review of favourite piece.
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Listening Log - Comparing Musical Elements Investigation #3 “Mancini/Schifrin”   
 
 

“The Pink Panther Theme” (1963)  
by Henry Mancini 

“Mission Impossible Theme” (1966)  
by Lalo Schifrin 

The tempo is: 

Lento (slow)   Largo (slow and broad)  

Andante (Slow walking pace)  Moderato (Moderate) 

Allegro (fast, quickly and bright)   Presto (very fast) 

The tempo is: 

Lento (slow)   Largo (slow and broad)  

Andante (Slow walking pace)  Moderato (Moderate) 

Allegro (fast, quickly and bright)   Presto (very fast) 

I can keep the beat: 
Always  ��       Sometimes  ��       I need help �� 

I can keep the beat: 
Always  ��       Sometimes  ��       I need help �� 

I think the metre of the music is: 

Duple (1-2)  Triple (1-2-3)    Quadruple (1-2-3-4) 

Other ____________     I don’t know (?) 

I think the metre of the music is: 

Duple (1-2)  Triple (1-2-3)    Quadruple (1-2-3-4) 

Other ____________     I don’t know (?) 

The dynamics sound: 

Pianissimo (pp) - very soft       Piano (p) - soft 

Mezzo piano (mp) - medium soft 

Mezzo forte (mf) - medium loud 

Forte (f) - loud    Fortissimo (ff) - very loud 

The dynamics sound: 

Pianissimo (pp) - very soft       Piano (p) - soft 

Mezzo piano (mp) - medium soft 

Mezzo forte (mf) - medium loud 

Forte (f) - loud    Fortissimo (ff) - very loud 

I hear changes in dynamics: 
Crescendo - gradually louder 

Decrescendo - gradually softer 

Sforzando - suddenly loud 

No changes in dynamics 

I hear changes in dynamics: 
Crescendo - gradually louder 

Decrescendo - gradually softer 

Sforzando - suddenly loud 

No changes in dynamics 

I hear the following instruments: 
Strings:  _________________________________ 

Brass:  __________________________________ 

Woodwinds: ______________________________ 

Percussion:  ______________________________ 

I hear the following instruments: 
Strings:  _________________________________ 

Brass:  __________________________________ 

Woodwinds: ______________________________ 

Percussion:  ______________________________ 

I think the style of the music is:  

_________________________________________ 

I think the style of the music is:  

_________________________________________ 

This music sounds: 

Familiar  ��      Unfamiliar  ��      Not sure �� 

This music sounds: 

Familiar  ��      Unfamiliar  ��      Not sure �� 
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Lesson Four: Composing a Cryptic Melody
Post-Show Activity (Grade 4-8)

Curriculum Expectations

Music
C1.2 apply the elements of music when singing 
and/or playing, composing, and arranging music 
to create a specific effect (gr. 4-6) and for clear 
purposes (gr. 7-8)  
C1.3 create musical compositions for specific 
purposes and audiences (gr. 4-8)  
C1.5 demonstrate an understanding of musical 
signs and standard notation on the five-line staff, 
and use devised notation to record the sequence 
of sounds in a composition of their own (gr. 4)  
C1.5 demonstrate an understanding of standard 
and other types of musical notation through 
performance and composition (gr. 5-8) 
C2.3 identify and give examples of their strengths 
and areas for growth as musical performers, 
creators, interpreters, and audience members (gr. 
4-5)  
C2.3 identify and give examples of their strengths 
and areas for improvement as composers, 
musical performers, interpreters, and audience 
members (gr. 6-8)

Materials

• Blank paper (for devised notation) or
• Blank staff paper (to notate melody)
• Large staff paper or staff drawn on chart 

paper
• Markers, pencils, rulers

• Sample Composition Template

• Fundamental Concepts of Music 
(grades 4-8)

Fundamentals of Music

• duration  -  pitch  -  dynamics and other expressive controls  -   timbre - texture/harmony - form
Refer to the grade level list of  Fundamental Concepts of Music . 
Lesson can be adapted to suit the needs of your students according to the grade level 
expectations and experience level of your students.

Learning Goal(s): 

Students will engage in the  creative process  to compose a cryptic melody with a hidden word or 
message. 
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Minds On/Activating Prior Knowledge
a. Copy these  Cryptogram Riddles  for students on the board to solve.
b. What is a cryptogram?   [A cryptogram is a text written in code].
c. In the TSO Student Concert, it was mentioned that Russian composer, Dmitri Shostakovich  
 hid his musical monogram DSCH in his compositions.  He is not the first composer to hide  
 musical cryptograms in his compositions:

• Johann Sebastian Bach spelled out his name B-A-C-H (B-flat, A, C, B-natural) in his 
compositions which is now known as the “Bach motif.”

• 19th century German composer, Johannes Brahms, as a young man fell in love with 
a singer/music director named Agathe.  They never married but he incorporated 
her name into his String Sextet No. 2 in G major.  A-G-A-H-E were the notes used 
in Brahms’ composition (H representing B-natural) and the T was left out because 
there is no T in the musical alphabet.

• Other composers of the 20th century who created interesting musical motifs 
to spell out their names in musical compositions include Joseph Maurice Ravel, 
Achille-Claude Debussy, Francis Poulenc, and Olivier Messiaen, to name a few.

• Some composers like Messiaen created a musical code for all 26 letters of the 
alphabet to be able to write out a full message in their cryptic melodies.  Ready to 
write your own cryptic melody?
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Action/Let’s create!
a. Your musical cryptogram does not have to use 26 symbols or use all the letters of the 
alphabet. It could be just one word, your first name, your favourite food, hobby, musician, 
where you were born, your hero or role model, etc.
b. Think of how you would like to represent each letter of the word or name you have 
chosen.  It could be by a single musical note, set of notes, a certain rhythm, or whatever you 
wish.  For example, let’s say the musical cryptogram will be T-S-O (your favourite orchestra!).  
Create a table representing the musical notes/rhythms that will be used for each letter.  Since 
none of these letters are musical notes (not part of the musical alphabet) other musical notes 
will need to be used.

c. Try playing your short musical cryptogram on a classroom instrument (e.g., xylophone, 
recorder, keyboard, guitar, band instrument, etc.)
d. Students can notate their musical cryptogram using standard or devised notation 
according to the appropriate grade-level expectations (i.e., on blank paper or blank staff paper).

This  Sample Composition Template  provided here is just an example of how to get started. The 
space provided for students to create their musical cryptogram may be adapted to suit your 
classroom needs.  Co-construct a checklist with your students with the success criteria for their 
cryptic melody. 

Details to consider as far as determining criteria for the composing activity for your students 
might be:

• Students’ overall knowledge and experience with musical notation
• Grade level expectations and experience with duration (i.e., note values, metre)
• Grade level expectations and experience with pitch (i.e., musical alphabet), scales 

(major/minor, pentatonic), clefs (treble/bass), key signatures (sharps/flats)
• Standard notation of notes on the staff, stem direction, bar lines, placement of key 

signatures & time signatures on the staff, etc.
• Classroom instruments available and students’ prior knowledge and experience on 

these instruments
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Extensions:
a. Students may use their musical cryptogram and hide it within a longer composition.
b. Refer to the  Ontario Arts Curriculum  for the fundamental concepts of music and specific 
expectations for each grade level.  Co-construct criteria with your students that suit your 
classroom needs.
c. Just for Fun:   Hidden Message Puzzle

Consolidation
a. Have students reflect on their composing task.  Students will identify and give examples of 
their strengths and areas for improvement in their composition: 

i. What did you do well?  What do you like about your composition?
ii. What do you need to work on?  What was challenging for you?
iii. How would you improve or change your composition?

Assessment
a. Use the co-constructed criteria to assess the students on their composing task.
b. Assess the performance of their musical cryptogram.
c. Assess the student reflection.
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Com
posing a Cryptic M

elody
(Sam

ple Com
posing Tem

plate)
Post-Concert Activity (Grades 4-8)  Student W

orksheet 

Step O
ne:  W

rite a w
ord or phrase in the grey shaded squares.  U

se one letter per square. 
Step Tw

o:  U
nder each letter w

rite the rhythm
 / note values that w

ill represent each letter. 
Step Three:  U

nder each rhythm
 add note nam

es to indicate the pitch using letters from
 the m

usical alphabet. [ABC
D

EFG
]. 
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Fundam
ental Concepts of M

usic (Grades 4-8) from
 Ontario Arts Curriculum

, 2009
For Teacher Reference 

 ELEM
EN

TS 
OF M

USIC 
Grade 4 

Grade 5 
Grade 6 

Grade 7 
Grade 8 

Duration 
- syncopation using an 
eighth note follow

ed by a 
quarter note and an eighth 
note (oral prom

pts: “ti-ta-ti” 
or “syn-co-pa”) 
- sustaining a note or rest 
for longer than its value 
(pause or ferm

ata) 

- dotted quarter note 
follow

ed by an eighth note 
(oral prom

pt: “tam
-ti”) 

- dotted eighth note and 
sixteenth note (oral 
prom

pt: “tim
-ka”) 

- rhythm
s, including those 

w
ith eighth notes and 

sixteenth notes, and in 
various com

binations 
(e.g., “ti-ti”, “tika-tika”, 
“tika-ti, ti-tika, ti-ti, ta”) 
- 6/8 m

etre 

- 9/8 m
etre and other 

com
pound m

etres (e.g., 
6/4) 
- 5/4 m

etre (hybrid m
etre) 

- pick-up note(s) 
(anacrusis) 
- triplets 
- com

m
on Italian tem

po 
m

arks (e.g., allegro, 
adagio) and others 
encountered in the 
repertoire perform

ed 

- tem
po m

arkings (e.g., 
allegro, vivace, largo) 
- rhythm

s in the repertoire 
they play and/or sing 

- tem
po m

arkings and 
rhythm

s encountered in 
the repertoire 

Pitch 
- m

elody m
aps, five-line 

staff, absolute pitch nam
es 

in treble clef (A, B, C
, D

, 
E, F, G

) 
- m

ajor and m
inor tonality 

- m
ajor scale (w

ritten w
ith 

notes or num
bers) 

- intervals (unison, step, 
skip, leap) 
- key signatures in the 
m

usic they perform
 (e.g., 

no sharps or flats, one 
sharp, one flat), 
accidentals (sharp, flat, 
natural) 

- key signatures in the 
m

usic they perform
 (e.g., 

D
 m

ajor, G
 m

inor) 
- clefs used for any 
instrum

ents they play 

- ledger lines above or 
below

 the staff 
- m

ajor, m
inor, and perfect 

intervals (e.g. m
ajor third, 

perfect fifth)  

- blues scale 
- grand staff 
- keys encountered in the 
repertoire they perform

 

- m
ajor and m

inor tonality  
- keys encountered in the 
repertoire  

Dynam
ics 

and other 
Expressive 
Controls 

- changes in volum
e 

encountered in m
usic 

listened to, sung, and 
played (e.g., sforzando 
[sfz]); articulation (e.g., 
phrase m

arkings) 

- dynam
ics and articulation 

encountered in m
usic 

listened to, sung, and 
played, and their signs 

- those encountered in 
repertoire (e.g., very soft 
[pianissim

o – pp], very 
loud [fortissim

o – ff], slurs) 

- articulation and 
expression m

arks 
encountered in the 
repertoire they perform

 
(e.g., m

arcato, m
aestoso) 

  

- all intensity levels; 
changes in levels 
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Fundam
ental Concepts of M

usic (Grades 4-8) from
 Ontario Arts Curriculum

, 2009
For Teacher Reference 

ELEM
EN

TS 
OF M

USIC 
Grade 4 

Grade 5 
Grade 6 

Grade 7 
Grade 8 

Tim
bre 

- hom
ogeneous sound of 

ensem
ble instrum

ents 
(e.g., individual 
instrum

ents of the 
orchestra or other 
perform

ing ensem
ble) 

- tone colour for particular 
purposes (e.g., use of 
trum

pets for a fanfare, 
flutes for depicting birds, 
various instrum

ents for 
creating specific m

oods)  

- electronic sounds; O
rff 

ensem
ble (xylophone, 

recorder, pitched and 
non-pitched percussion) 
- other ensem

ble 
sonorities (drum

 line, 
choir, guitar, m

arching 
band)  

- tone colour of com
plex 

ensem
bles (e.g., jazz, 

gam
elan, choral, 

orchestral)  

- tone colours of w
orld 

m
usic ensem

bles and 
instrum

ents (e.g., 
gam

elan, shakuhachi, 
doum

bek, sitar, djem
be, 

ocarina) 

Texture/ 
H

arm
ony 

- canon, sim
ple tw

o-part 
piece (sim

ple polyphony) 
- part singing (hom

ophonic 
or polyphonic), chord 
progressions using I and V  

- layering of electronic 
sounds, chord 
progressions using I, IV, 
and V  

- m
ajor and m

inor triads  
tone colours of w

orld 
m

usic ensem
bles and 

instrum
ents (e.g., 

gam
elan, shakuhachi, 

doum
bek, sitar, djem

be, 
ocarina) 

Form
 

- verse and chorus; piece 
w

ith an introduction and/or 
a coda 
- sim

ple repeats 

- com
positions in four or 

m
ore sections (e.g., 

AABA, ABAC
 [alternation 

betw
een a chorus, A, and 

im
provisations, B and C

], 
rondo [e.g., ABAC

AD
A]) 

- them
e and variations; 

repeats (e.g., first and 
second endings)  

- 12-bar blues 
- form

s encountered in 
perform

ance repertoire 
(e.g., m

inuet) 

 

 
Source:  The Ontario Curriculum, Grades 1-8, The Arts, 2009 [revised], pg. 20 
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Source:  The Ontario Curriculum, Grades 1-8, The Arts, 2009 [revised], pg. 20 
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Why couldn’t the string quartet find their composer? 
 

 
Created by Puzzlemaker at DiscoveryEducation.com 

 

 
 
 

 
 

What did the Pink Panther say when he stepped on an ant? 
 

 
Created by Puzzlemaker at DiscoveryEducation.com 
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WHY DID THE ORCHESTRA HAVE BAD MANNERS? 
 

G C I C E T D T S I O L O S C 

N O N L D I D N U N I S O N I 

I N O A A T W O O D W I N D T 

K C I S R K O T R E C N O C O 

R E T S A M T R E C N O C N I 

U R A I P Y R E T S Y M O I R 

L T T C T C E P S U S C N N T 

O W I A E C N E I D U A D S A 

H O M L H A R M O N Y D U P P 

W T I O S S A R B C O E C E Y 

N O I S S U C R E P N N T C D 

R E S O P M O C D U C Z O T O 

S T R I N G S T I T S A R O L 

A C C O M P A N I M E N T R E 

E L F I N S T R U M E N T S M 

 
ACCOMPANIMENT  CADENZA  CONCERTMASTER  IMITATION  PATRIOTIC  UNISON 

AUDIENCE  CLASSICAL  CONCERTO  INSPECTOR  PERCUSSION  WOODWIND 

BOISTEROUS  COMPOSER  CONDUCTOR  INSTRUMENTS  SOLOIST   

BRASS  CONCERT  HARMONY  PARADE  STRINGS   

      

__ __   __ __ __ __ ' __   __ __ __ __   __ __ __   __ __   __ __ __ __ __ __ __  
 

__ __ __ __ __ __ 
 
 

26 of 30 words were placed into the puzzle.  

Created by Puzzlemaker  at DiscoveryEducation.com 
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Lesson Plans
The TSO gratefully acknowledges Beata Buczkowski 

for preparing these lesson plans

Resources and Website

Books:
“The Composer is Dead,” by Lemony Snicket/Music by Nathaniel Stookey (with CD). HarperCollins 
Publishers, New York, 2009.  ISBN  0061236276, 978-0-06-123627-3

Reproducible Book:  “The Big Book of Music Games,” by Debra Olson Pressnall and Lorilee 
Malecha.  Published by Instructional Fair, 1998.  ISBN  156822673X, 9781568226736

Clipart:
Images used in “Who’s Who?”,  “I Have Who Has”, and “Exploring Timbre & Mood” have been 
downloaded from the following websites:   
www.clipart-library.com 
www.pdclipart.org 
CC BY-NC 4.0 Licence . 
Several images purchased from and licensed by  Dancing Crayon Designs. ©   
www.DancingCrayon.com
All resources created for this study guide are for personal classroom use only.

Government Publications:
The Ontario Curriculum, Grades 1-8, The Arts, 2009 [revised]  
http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf
The Ontario Curriculum, Grades 1-8, Language [revised], 2006  
http://www.edu.gov.on.ca/eng/curriculum/elementary/language18currb.pdf
Materials to support literacy instruction across the curriculum:  
Think Literacy: Cross-Curricular Approaches, Subject-Specific Examples: Music, Grades 1–6, 2008  
https://www.omea.on.ca/wp-content/uploads/2016/03/Think_Literacy_Music_Grades_1-6.pdf
Think Literacy: Cross-Curricular Approaches, Grades 7–12 – Subject-Specific Examples: Music, 
Grades 7–9, 2004   
http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/ThinkLitMusic.pdf

Websites:
Printables:   https://simplelivingcreativelearning.com 
(Search for free instrument cards under printables). 
Teachers Pay Teachers:  
https://www.teacherspayteachers.com/FreeDownload/WANTED-poster-template-814080 (Note:  
You must register for a free account to download TPT materials). 
HarperCollins The Composer is Dead Teaching Guide  
https://www.atlasobscura.com/articles/musical-cryptography-codes 
https://www.justriddlesandmore.com/Music/musicriddles.html 
https://www.classicfm.com/discover-music/humour/classical-music-dad-jokes/ 
http://puzzlemaker.discoveryeducation.com/

http://www.clipart-library.com
http://www.pdclipart.org
http://www.DancingCrayon.com
http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf
http://www.edu.gov.on.ca/eng/curriculum/elementary/language18currb.pdf
https://www.omea.on.ca/wp-content/uploads/2016/03/Think_Literacy_Music_Grades_1-6.pdf
http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/ThinkLitMusic.pdf
https://simplelivingcreativelearning.com
https://www.teacherspayteachers.com/FreeDownload/WANTED-poster-template-814080
https://b0f646cfbd7462424f7a-f9758a43fb7c33cc8adda0fd36101899.ssl.cf2.rackcdn.com/teaching-guides/TG-9780061236273.pdf
https://www.atlasobscura.com/articles/musical-cryptography-codes
https://www.justriddlesandmore.com/Music/musicriddles.html
https://www.classicfm.com/discover-music/humour/classical-music-dad-jokes/
http://puzzlemaker.discoveryeducation.com/
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Artist Biographies

Every year, over 37,000 young students 
experience the TSO in performance. In 
consultation with Music Coordinators from the 
Boards of Education, TSO staff design School 
Concerts to help teachers deliver the Ontario 
Music Curriculum. The concerts are entertaining 
yet firmly based on educational concepts. Four 
different programs address the learning needs 
of Primary (Kindergarten to Grade 4), Junior/
Intermediate (Grades 4 to 8), Intermediate/
Senior (Grades 7 to 12), and French-
language students (Kindergarten to Grade 5). 

Established in 1922, the Toronto Symphony 
Orchestra (TSO) is one of Canada’s most 
important cultural institutions. The TSO has 
distinguished itself as an active supporter 
of new Canadian and international works. 
Since 2008, the Orchestra has released eight 
recordings under its self-produced label 
tsoLive, and three recordings with Chandos 
Records. Over the past decade, the TSO has 
toured throughout Canada and internationally. 
Tour highlights include the Orchestra’s 
performance at Reykjavik’s Harpa Hall in 
2014, and, more recently, the TSO’s first-ever 

performances in Israel and residency at the 
Prague Spring International Music Festival in 
2017. Toronto’s Roy Thomson Hall has been the 
TSO’s home since 1982. The TSO also serves 
the larger community with TSOUNDCHECK, 
the original under-35 ticket program; the 
Toronto Symphony Youth Orchestra (which is 
tuition free); and music-education programs 
that reach tens of thousands of students each 
year.

The TSO was founded in 1922 by a group 
of Toronto musicians and Viennese-born 
conductor Luigi von Kunits. The New Symphony 
Orchestra, as it was then called, gave its first 
performance in April 1923 at Massey Hall. 
The name Toronto Symphony Orchestra was 
adopted four years later.

Throughout its history, the Toronto Symphony 
Orchestra has welcomed some of the greatest 
international artists including James Ehnes, 
Barbara Hannigan, Maxim Vengerov, Emanuel 
Ax, Yo-Yo Ma, Itzhak Perlman, Jessye Norman, 
Karen Kain, Yefim Bronfman, Angela Hewitt, 
Renée Fleming, Pinchas Zukerman, Lang Lang 
(in his first week-long residency program 
in North America), and actor Christopher 
Plummer. Renowned composers Henri 
Dutilleux, R. Murray Schafer, Aaron Copland, 
Phillip Glass, John Adams, Tan Dun, and George 
Benjamin, among many others, have been in 
attendance for the Orchestra’s presentations 
of their music.

Toronto Symphony Orchestra

Incoming Music Director Gustavo Gimeno
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Simon Rivard Conductor

Simon Rivard was born in Montreal and is the oldest 
of six children. Growing up, he started playing the 
violin, but he preferred to play hockey and soccer. 
At age 14, he played his first rehearsal with the 
Montreal Symphony Youth Orchestra, he fell in 
love with the sound of the symphony orchestra, 
and right there, he knew he would like to become 
a professional musician. He obtained a master’s 
degree in conducting from McGill University and has 
been working with the Toronto Symphony Orchestra 
since September 2018. Simon likes to cook, to watch 
stand-up comedy, and still plays hockey once in a 
while!

Artist Biographies
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Kevin Frank Host & Narrator
Kevin Frank has performed in over 60 television 
commercials and has had countless appearances 
on popular series television. Kevin hosted the 
nationally syndicated children's game show 
Kidstreet for five years (350 episodes) and co-
starred with Walter Matthau and Carol Burnett 
in The Marriage Fool. He enjoyed success as 
the host of Animal Planet’s Pet Project, which 
received 4 Gemini nominations, including Best 
Host in a Lifestyle & Information Program. He 
can also be heard as many of the voices in the 
Thomas the Tank Engine 1st feature movie. Since 
the spring of 2014 Kevin had the pleasure of 
hosting and narrating Educational performances 
with the Toronto Symphony Orchestra. He is 
under contract with the TSO until 2020.
 
For the past 12 years he has served as the Artistic 
Director of The Second City Training Centre. 
Kevin just returned from Beijing, China, where he 
taught improv and comedy sketch writing. He is 
happy to report that funny is funny everywhere. 

When Kevin isn't improvising he can be found 
behind his drum kit keeping time for Glendale 
One. Their latest CD, LIVE at Asylum is creating a 
buzz on the Indie scene. Check it out on iTunes.

Artist Biographies
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Eugene Ye Cello
Hello! I’m Eugene, and I’m a student and musician 
who plays the cello. I’ve been playing the cello 
since I was 10 years old and have fallen in love with 
the instrument. I’m a part of an awesome group 
called the Toronto Symphony Youth Orchestra 
as well as the Phil and Eli Taylor Academy for 
Young Artists where we learn from some of the 
best teachers in the world. Last summer, I got 
the chance to tour Canada and Spain with the 
National Youth Orchestra of Canada where I 
got to play in some of the best concert halls in 
the world and play music with some of the top 
musicians in Canada.

Artist Biographies
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A cappella: music sung without instrumental 
accompaniment. In Italian, a cappella means 
“in the style of the chapel.”

Accented Beats: these are the beats in a rhythm 
pattern that are stronger because they are 
emphasized or stressed.  Accented notes are 
indicated using a “>” symbol which goes above 
or below the note to indicate that that note 
should be stressed or accented. 

Amplify: to make a sound stronger or louder. 
The hollow body of an instrument amplifies its 
sound.

Arco: to play a stringed instrument using a bow.

Bar: another name for a measure

Bar line: a vertical line on a musical staff that 
divides the beats into small groups or bars.

Baton: a small stick used by the conductor to 
beat time.  A stick helps to make the motion 
more easily visible to the members of the 
orchestra.

Beat: a beat is a regular pulsation. It is a basic 
unit of length in musical time.

Clef: a sign at the beginning of the staff to fix 
the position of one note. The most common 
are the treble and bass clefs.

Chord: a series of notes, usually three or more, 
that are sung or played together to create 
harmony.

Col legno: Italian for “hit with the wood”, this 
is a bowing technique where players strike the 
string with the stick of the bow, rather than by 
drawing the hair of the bow across the strings.

Concertmaster: the leader of the first violin 
section who tunes the orchestra and works 
closely with the conductor.

Conductor: leader of the orchestra who makes 
decisions about how the music will be played 
with respect to tempo and dynamics, and keeps 
the musicians together during a performance.

Crescendo: gradually increasing in loudness.

Decrescendo: gradually decreasing in loudness

Dotted note or rest: a note or rest to which 
a dot is added. The dot adds one-half of the 
note's value.

Double-stop: a technique on string instruments 
in which two notes are played simulaneously.  
Triple stops and quadruple stops can also be 
played, in which three and four (respectively) 
notes are played simultaneously.

Dynamics: the intensity, or loudness and 
softness, of music.

Embouchure: the way the mouth is held to play 
a woodwind or brass instrument.

Fingerboard: the strips of wood on a stringed 
instrument’s neck over which the strings are 
stretched and fingered to change the pitch. 

Harmony: the sound created when two or more 
notes are played at the same time.

Improvise: to make up music as you go, 
without using scores or musical notation that is 
written down. Many jazz musicians incorporate 
improvisation into their performance. 

Legato: notes played smoothly and in a 
connected manner, without any noticeable 
break or articulation between them.

Leitmotif: a phrase or melodic cell that signifies 
a character, place, plot element, mood, idea, 
relationship or other specific part of an opera 
of symphonic work.

Measure: the notes and rests between two bar 
lines.

Metre: a regular pulse made up of strong and 
weak beats.

Melody: a sequence of musical notes that make 
up a tune.

Movement: a section of music which contains 
certain musical ideas, much like a chapter in a 
book.

Notes: representation of musical tones using 
written symbols.

Octave: the distance between one tone of a 
scale and the next higher or lower tone of the 
same pitch; for example, middle C and C above 
middle C are an octave apart.

Pitch: the highness or lowness of a sound.

Pizzicato: to play a stringed instrument by 
plucking the strings with the fingers.

Musical Term Glossary
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Musical Term Glossary

Pluck: to pull up or down on a string with your 
finger, thumb or a pick.

Podium: the raised platform in front of the 
orchestra on which the conductor stands.

Reed: a thin piece of cane or other material, 
attached to an instrument at one end and 
free to vibrate at the other. Found on oboes, 
clarinets, saxophones and bassoons.

Resonator: the part of an instrument, usually 
the body, that amplifies the sound caused by 
vibrating strings or air column.

Rests: a pause or interval of silence between 
two tones.

Rhythm: patterns of sound and silence in a 
piece of music.

Scale: music arranged in ascending or 
descending pitches. The C major scale consists 
of the notes c,d,e,f,g,a,b,c. 

Score: music in written form with all the parts 
set down in relation to each other.

Sound Wave: when something vibrates, 
or moves quickly back and forth, it causes 
molecules in the air to move, creating sounds 
that move in waves in your ear.

Spiccato: a bowing technique that uses a semi-
off-the-string style to produce a light “bouncing” 
sound. Watching the musicians it looks like the 
bow is bouncing up off the string the second it 
makes contact.  Spiccato is usually performed 
at the balance portion of the bow. The balance 
portion of the bow refers to the area of the 
bow where weight is distributed evenly on both 
sides, allowing for maximum control. 

Staff: five parallel horizontal lines, on which 
notes are written in the spaces, on the lines, or 
above and below the staff using ledger lines.

Strum: to play long strokes across all the strings 
of a string instrument, one after another very 
quickly using your thumb, fingers or a pick.

Symphony Orchestra: a large group of 
musicians, led by a conductor, who perform 
together on string, woodwind, brass and 
percussion instruments.

Syncopation: displacement of beats of accents 
so that emphasis is placed on weak beats rather 
than on strong beats.

Tempo: the speed at which a piece of music is 
played.

Timbre: the character or quality of a musical 
sound or voice as distinct from its pitch and 
dynamics.

Time Signature: appears at the beginning of the 
staff. The lower figure shows the kind of notes 
taken as the unit of measure, while the upper 
figure shows the number of these notes that 
can fit in a measure.

Tone: the tone is the quality of musical sound, 
such as rich, mellow, harsh, brilliant, etc.

Tremolo: a rapidly repeated note.

Unison: two or more instruments sounding the 
same note.

Valves: the mechanisms on some brass 
instruments that make it possible for the 
musician to change pitches and play all the 
notes of the scale.



- 59 -

O Canada Recordings

Free recordings available for your school 

We have English and French versions of O Canada, played by the TSO and sung by TDSB 
and TCDSB students. These are available for download and can be played before your 
morning announcements.

O Canada, English (MP3)

O Canada, French (MP3)

Peter Oundjian, conductor/chef d'orchestre
Cardinal Carter Academy for the Arts, Women's Chorus
Davisville Junior Public School Choir
Toronto Symphony Orchestra

TSO Canada Mosaic: A Canada 150 Signature Project
Mosaïque canadienne du TSO: un projet Signature de Canada 150

O Canada Recordings

https://www.tso.ca/sites/default/files/ocanada_choir_togetherneutral_v02_orchestrahigher.mp3
https://www.tso.ca/sites/default/files/ocanada_choir_togetherfrench_v02_orchestrahigher.mp3
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The string family is the largest family of instruments in the orchestra. The violin, viola, cello, 
and bass are made of carefully carved wood and have a set of four strings stretched across 
them. The strings themselves are made of nylon, steel and sometimes gut. The bow is made 
of wood and the strings of the bow are either synthetic or horsehair from actual horse tails! 
The harp is very different from the other string instruments and has a set of 47 strings. It is 
one of the oldest string instruments and is often considered part of the string family. 

Sound is produced by plucking the strings or drawing the bow across them causing the 
strings to vibrate. The bodies of string instruments are hollow inside to allow sound to
vibrate within them. Players apply a substance called rosin to their bows to help the strings 
vibrate. Rosin is primarily made up of pine sap and helps the hairs on the bow grip the 
strings. The harp doesn't use a bow but sound is also produced by plucking or strumming 
the strings. 

Players can tune the violin, viola, cello and bass strings using either tuning pegs or fine 
tuners. To change pitch, players use their left hand to press down their fingers on the 
fingerboard while their right hand moves the bow or plucks the strings.  Players tune the 
harp using a tuning key to adjust the tuning pegs. The harp is played with both hands and 
feet! There are seven foot pedals that are used to add accidentals or sharps. The violin, viola, 
cello, double bass and the harp make up the large string family.  

Jonathan Crow
Concertmaster

Theresa Rudolph
Assistant 

Principal Viola

Winona Zelenka
Associate 

Principal Cello

Jeffrey Beecher
Principal 

Double Bass

Heidi Van 
Hoesen Gorton
Principal Harp

Instruments of the Orchestra

The String Family
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Viola
The viola looks like a slightly bigger violin. It has thicker strings and produces 
a lower and warmer sound. The four strings of the viola from the lowest 
to the highest are C, G, D, and A. The viola is a perfect fifth lower than the 
violin.  Although the violin and viola share three strings (G, D, A), the tone 
and sound are very different.  Music for viola is usually written in the alto 
clef (also known as the viola clef or C clef).  In the alto clef,  Middle C is on 
the third line of the staff. In an orchestra there are usually between ten and 
fourteen violas. 

Violin
The violin is the smallest member of the string family and has the highest 
voice. There are more violins in the orchestra than any other instrument (up 
to 30!). The four strings of the violin from the lowest to highest are G, D, 
A, and E. In an orchestra, the violins are divided into two groups: first violin 
and second violin. The first violins usually play the melody and the second 
violins support them by playing intricate harmonies and rhythms.  They work 
together as a team to create complex inner voices and harmonies. 
The concertmaster is the leader of the first violins.

Cello
The cello looks like a very large violin or viola. It is around 4 feet long and 
has thicker strings than either the violin or viola. The four strings of the 
cello from the lowest to the highest are C, D, G and A—same as the viola! 
However the cello is tuned an octave below the viola. The cello is held 
between the knees instead of being held under the chin like the violin and 
viola. The cello rests on the ground and is supported by a metal peg called 
the end pin. The cello has the closest range to the human voice—which is 
why people find it so calming to listen to. In an orchestra, there are usually 
between eight and twelve cellos.  

Instruments of the Orchestra

The String Family
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Double Bass
The double bass is the largest and lowest voice of the string 
family. It is over 6 feet long and has the longest strings. The four 
strings of the double bass from lowest to the highest are E, A, D 
and G. To increase their range, bassists will occassionally add a 
fifth string or install a mechanical extension to help lower their 
bottom string to C.  The double bass is the only string instru-
ment tuned in fourths (though some players will tune in fifths). 
The double bass is so big that a player must stand or sit on a high 
stool in order to play it. Like the cello, the double bass also has a 
metal spike (or end pin) at the bottom, which allows it to rest on 
the floor. In an orchestra, there are usually between six and eight 
double basses. 

Harp
The harp is one of the oldest instruments. The concert harp stands 
about two metres tall and covers a range of over 6 ½ octaves. 
It has 47 strings and seven foot pedals, and is played by strumming 
or plucking the strings with both hands, and by pressing the pedals 
with your feet.  The pedals are used to add accidentals (sharps and 
flats) so that the harp can play in different keys. The harp is usually 
considered part of the String Family because the strings create 
the sound. However, it is very different from all other stringed 
instruments and isn’t played with a bow, so it can sometimes be 
classified in a separate category all on its own. 

Instruments of the Orchestra

The String Family
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Many of the earliest woodwind instruments were originally made of wood. Today’s modern 
woodwind instruments are made of a variety of different materials such as wood, metal, 
and plastic. All woodwinds are played with mouthpieces and share a similar shape (a nar-
row cylinder or tube with holes). Sound is produced by blowing air through the instrument. 
The mouthpieces for some woodwinds, including the clarinet, oboe and bassoon, use a 
thin piece of wood called a reed, which vibrates when you blow across it. The clarinet uses 
a single reed made of one piece of wood, while the oboe and bassoon use a double reed 
made of two pieces of wood joined together. 

The pitch of woodwind instruments is changed by opening or closing the holes with your 
fingers. Metal caps called keys cover the holes of most woodwind instruments. Similarly 
to string instruments, the smaller sized woodwinds play higher pitches and the longer and 
larger instruments play lower pitches. The flute, oboe, clarinet and bassoon make up the 
woodwind family.

Julie Ranti
Associate 

Principal Flute

Sarah Jeffrey
Principal Oboe

Joaquin Valdepeñas
Principal Clarinet

Michael Sweeney
Principal Bassoon

Instruments of the Orchestra

The Woodwind Family
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Flute
The flute was originally made from wood, stone, clay or bamboo.  
Today’s modern flutes are made of silver, gold or platinum. The flute 
is held sideways and to the right of the musician’s mouth. Sound is 
produced by blowing across a hole in the mouthpiece of the flute 
which causes the air inside to vibrate. The smaller version of the 
flute, called the piccolo, is half the size of the flute and is one of 
the highest sounding instruments in the orchestra. In an orchestra, 
there are usually between two and four flutes. 

Oboe
The oboe is the first instrument you hear at an orchestra concert. 
It plays a single note (an “A”), and all other instruments tune their 
instruments to the oboe’s pitch. Sound is produced by blowing 
air through a double reed at the top of the instrument. This double 
reed is made up of two very thin pieces of wood that are tied 
together and vibrate when air passes through them. In an orches-
tra, there are usually two to four oboes. It often plays important 
melodies because of its distinctive sound. 

Instruments of the Orchestra

The Woodwind Family
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Clarinet
The clarinet is very similar to the oboe in shape and size. Its mouth-
piece however, uses a single reed instead of a double reed. The clarinet 
is made of wood or molded plastic and has a smooth, mellow tone. 
They can come in a variety of sizes from the small, e-flat clarinet to the 
large, bass clarinet. In an orchestra, there are usually between two and 
four clarinets. 

Bassoon
Like the oboe, the bassoon is another woodwind instrument that 
uses a double reed. The modern bassoon can be made from wood 
or plastic. The bassoon is the second largest woodwind instru-
ment followed by the contrabassoon, which has the lowest voice 
in the orchestra. If you took apart the bassoon and laid the dif-
ferent pieces from end to end, it would measure 2 ½ metres long 
and the contrabassoon would be 5 metres long! In an orchestra, 
there are usually between two and four bassoons and they have 
a similar range to the cello. Most woodwind instruments don’t 
require much use of the thumb; however, the bassoon is unique 
in that it has 13 keys which can be played by the thumb.

Instruments of the Orchestra

The Woodwind Family
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Early ancestors of the brass family were made of materials such as animal horns, tusks, 
wood or even shells. Today’s modern brass instruments are made of brass, gold and 
silver. Brass instruments are made up of a very long pipe which has been curved and coiled 
into different shapes. This makes them easier to hold and play. Did you know that if you 
stretched out a French Horn it would measure more than 6 metres in length? 

To make a sound, players buzz their lips together into the mouthpiece. The trumpet, french 
horn, and tuba have valves attached to their long pipes. To change the pitch, players can 
press down different combinations of valves, or change the pressure and shape of their lips. 
Brass players sometimes use a combination of these techniques to change the pitch. 
Instead of valves, the trombone uses a slide to change pitch by pushing the slide in or out. 
The trumpet, french horn, trombone, and tuba are most the commonly used brass 

instruments in an orchestra. 

Audrey Good
French Horn

Steven Woomert
Associate 

Principal Trumpet

Vanessa Fralick 
Associate Principal 

Trombone

Mark Tetreault
Principal Tuba

Instruments of the Orchestra

The Brass Family



- 67 -

Trumpet 
Famous for sounding alarms, calls to war, or hunting, the trumpet as a 
musical instrument has had a long and rich history.  Its ancestors were 
made of conch-shell, animal horn, wood or metal. The trumpet is the 
smallest and highest pitched member of the brass family. Today’s mod-
ern trumpet has three attached valves which creates a wider range of 
notes than its ancestors. There are typically between two and to four 
trumpets in an orchestra. 

French Horn 
The very first horns were made from the horns of animals and 
were used to send signals to people beyond calling distance. 
The hunting horn is the French Horn’s ancestor and was 
designed so that the tubing wrapped around in a circle, making 
it easier to carry over the hunter’s shoulder. Valves were added 
to the instrument in the 1800s, increasing the range of the
instrument. In an orchestra, there can be anywhere between 
two and eight French Horns at a time. The player uses their left 
hand to press the valves, and inserts their right hand into the 
bell of the instrument to change the quality of the sound.

Instruments of the Orchestra

The Brass Family
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Trombone 
Invented in the 15th century, the trombone was first called a sackbut. 
It is the only instrument in the brass family to use a slide instead of valves 
to change pitch.  Two U-shaped pipes are linked at opposite ends to 
form an “S”. One pipe slides into the other so you can extend or shorten 
the total length of the pipe. Players use their right hand to change pitch 
by pushing the slide in or out. In 1808, Beethoven helped popularize the 
trombone in orchestral music after writing a trombone part in the finale 
of his Fifth Symphony.  The trombone family is made up of three trom-
bones: alto, tenor and bass.  In an orchestra, there are typically two tenor 
trombones and one bass trombone. 

Tuba 
The tuba is the biggest and lowest pitched 
instrument of the brass family. Invented in 
1835, the tuba is the youngest member of the 
brass family! It has a very rich, deep sound and 
if you stretched the tuba out into one long 
piece, it would measure about 5 ½ metres. 
Typically, there is only one tuba in an orchestra 
and it usually plays harmony, rarely the melody. 
The tuba is related to the euphonium (a small-
er, high-pitched tuba) and the sousaphone (an 
instrument invented by John Philip Sousa, and 
used a lot in marching bands).
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The percussion family traditionally includes any instrument that produces sound when 
struck, shaken or scraped. Percussion instruments can be classified into different 
categories: pitched or unpitched. Pitched instruments, such as the xylophone, timpani, or 
piano, play specific pitches just like the other instrument families. Unpitched instruments, 
such as the bass drum, tambourine, or cymbals, produce no definite pitch. 

Percussionists will often play many different instruments in one piece of music. In the 
orchestra, the percussion section is one of the most versatile sections and provides a 
huge range of timbres, rhythms, unique sound effects and textures. The snare drum, bass 
drum, glockenspiel, xylophone, triangle, tambourine, cymbals, timpani, and piano are the 
most commonly used percussion instruments in an orchestra. 

David Kent 
Principal Timpani

Instruments of the Orchestra
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Charles Settle
Principal Percussion
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Timpani 

The timpani, sometimes called kettledrums, are made of 
a large copper bowl with a drumhead stretched across 
the top.  These large, pitched drums are used frequently 
in orchestral music. The pitch of each timpani depends 
on the size of the bowl, as well as the tension of the drum 
head; the tighter the skin, the higher the note. The range 
of timpani is approximately two octaves. To change notes, 
players use a foot pedal located at the base of the timpani. 
Timpani were the first drums to be used in the orchestra, 
with most orchestras using three or four in their setup. 

 

Snare Drum 

The snare drum has a crisp, and bright sound. It has two heads stretched over a hollow 
metal or wood frame. The top head is struck with two wooden drum sticks. The bottom 
head has strings of wire or gut stretched across it called snares. The snare produces a 
rattling sound as it vibrates across the head. The snares are loosened for softer notes and 

tightened for a crisper or sharper tone.

Bass Drum 

The bass drum is the largest drum in the orchestra and has a low, deep sound. It is 
constructed like the snare drum but without snares. The bass drum is played on its side so 
that both sides can be played. The bass drum is played with a bass drum beater which is 
a large wooden stick with sheep’s wool or felt covering one end. Both the snare and bass 
drums were originally used in the military before they became members of the orchestra’s 
percussion section.  

Tambourine 
 
A tambourine is a small frame drum with a calfskin or plastic head stretched across 
one side. Inside the frame, there are several small metal discs attached that jingle when 
moved. Sound is produced by shaking, rubbing, or striking the head.
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Piano 
 
The piano is a pitched keyboard instrument with 88 black and 
white keys. It has the largest range of any instrument in the 
orchestra. When a player presses the keys it causes a small 
hammer to strike the corresponding strings inside the instrument. 
The piano is classified as a percussion instrument because sound 

is produced by hammers striking the strings.  
 

Xylophone 
The xylophone is a pitched mallet instrument consisting of tuned wooden bars mounted 
on a metal frame. The wooden bars are usually made of rosewood but can also be made 
of synthetic materials. The bars are arranged in two rows similar to the keys of a piano. 
The xylophone produces a bright, sharp, short tone. Sound is produced by striking the 
bars with hard mallets. The xylophone sounds one octave higher than written. The origin 
of the xylophone is unclear, but similar instruments were known in Africa and Asia, dating 
back to the 14th century. 

Glockenspiel 
 
The glockenspiel is a pitched mallet instrument and is often called "bells". It is made of 
tuned steel bars that are arranged in two rows like the keys on a piano. The glockenspiel 
has a very bright and piercing tone. The range is generally two and half octaves and it 
sounds two octaves higher than written. Sound is produced by striking the steel plates 
with hard mallets. 

Triangle 
 
A triangle is a piece of metal bent into a triangle shape. It is 
commonly made out of steel and is suspended on a nylon 
loop. It is played by striking it with a metal beater. The triangle 
produces a shimmering, tinkling sound similar to a bell.   

Cymbals 

Cymbals are two slightly curved brass plates, which are held with leather straps. When 
hit together they produce a resounding ring. Cymbals come in a variety of sizes and can 
produce a wide range of sound effects.  A single cymbal can also be suspended from a 
stand and struck with drumstick or padded mallet.  
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Date you attended:  __________________________________________

Name of school (optional): __________________________________________

1. What was your favourite part of the concert and why?
 

2. What was your least favourite part of the concert and why?

3. Describe how you felt during one of the pieces on the program. Why do you think you 
felt that way?

4. Was there anything that surprised you during the concert? 
 
 

5. If you were given the task of putting together a concert for the TSO, what two pieces 
would you recommend and why?

Other comments ...

PLEASE RETURN TO: MAIL: Toronto Symphony Orchestra, 500-145 Wellington St W, Toronto ON M5J 1H8 
(Mail or Email)  EMAIL: schoolconcerts@tso.ca

Student Evaluation Form 
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Date you attended:  __________________________________________

Name of school (optional): __________________________________________

1. How did you hear about this concert? (Please circle)

Brochure  Email  Website Advertisement Colleague  Other 

2. Please circle the appropriate rating:

Audience Response  Excellent       Very Good       Good       Fair       Poor
Educational Value  Excellent       Very Good       Good       Fair        Poor
Conductor’s Rapport with
   the Students   Excellent       Very Good       Good       Fair        Poor
Teachers’ Study Guide  Excellent       Very Good       Good       Fair        Poor

3. Was this the first time you brought a group to the TSO School Concerts ?  Yes  No
      If not, how long have you been bringing students to the TSO School Concerts ?

4. What did your students like most?

5. Which section of the Teachers' Study Guide did you find most useful? 

6. Did you use the podcast?   Yes  No  If so, what was most useful?  

7. Is there anything you’d like to share with the generous donors who support the TSO 
School Concerts?

8. Any additional comments? We greatly value teacher feedback and would love to hear 
from you!

PLEASE RETURN TO: MAIL: Toronto Symphony Orchestra, 500-145 Wellington St W, Toronto ON M5J 1H8 
(Mail or Email)  EMAIL: schoolconcerts@tso.ca

Teacher Evaluation Form 


